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Institutional Characteristics 
 
This form is to be completed and placed at the beginning of the self-study report: 
Date: March 20, 2009 
1. Corporate name of institution: Framingham State College 
 
2. Address (city, state, zip code): 100 State Street, Framingham, MA 01701 
  Phone: 508.620.1220   URL of institutional webpage: www.framingham.edu 
 
3. Date institution was chartered or authorized: April 13, 1938 
 
4. Date institution enrolled first students in degree programs:  September, 1931 
 
5. Date institution awarded first degrees: June, 1934 
 
6. Type of control:  (check) 
 Public Private 
    State    Independent, not-for-profit 
    City    Religious Group 
    Other  (Name of Church) __________________________  
 (Specify)  ________________     Proprietary 
    Other:   
 (Specify)   ___________________  
 
7. By what agency is the institution legally authorized to provide a program of education beyond high 
school, and what degrees is it authorized to grant? 
  
 Framingham State College is authorized to provide post-secondary education by the Massachusetts 
Department of Higher Education. The college is authorized to grant the following degrees: Bachelor 
of Arts, Bachelor of Science, Bachelor of Science in Education, Master of Arts, Master of Business 
Administration, Master of Science, Master of Education, and Master of Nursing.   
 
8. Level of postsecondary offering (check all that apply) 
  Less than one year of work   First professional degree 
 
  At least one but less than two years   Master’s and/or work beyond the 
 first professional degree 
 
  Diploma or certificate programs of   Work beyond the master’s level 
  at least two but less than four years  but not at the doctoral level 
    (e.g., Specialist in Education) 
 
  Associate degree granting program  A doctor of philosophy or  
  of at least two years  equivalent degree 
 
  Four or five-year baccalaureate  Other ___________________________ 
  degree granting program  Specify __________________________  
 
 
 
 
9. Type of undergraduate programs (check all that apply) 
  Occupational training at the  Liberal arts and general 
  crafts/clerical level (certificate 
  or diploma) 
 
  Occupational training at the technical   Teacher preparatory 
  or semi-professional level 
  (degree) 
  
  Two-year programs designed for  Professional 
  full transfer to a baccalaureate 
  degree  Other ___________________________  
 
10. The calendar system at the institution is: 
  Semester  Quarter  Trimester  Other 
______________________ 
 
11. What constitutes the credit hour load for a full-time equivalent (FTE) student each semester? 
 a) Undergraduate  15 credit hours 
 b) Graduate  12 credit hours 
 c) Professional   
 
12. Student population: (Fall 2008) 
 a)  Degree-seeking students: 
  
 Undergraduate Graduate Total 
Full-time student headcount 3,038 70 3,108 
Part-time student headcount 410 786 1,196 
FTE 3,250.7 437.4 3,688.1 
 
 b) Number of students (headcount) in non-credit, short-term courses:    500 
 
13. List all programs accredited by a nationally recognized, specialized accrediting agency.  List the 
name of the appropriate agency for each accredited program: 
  
 • Nursing: National League for Nursing Accrediting Commission 
 • Coordinated Dietetic Programs: The American Dietetic Association Commission on Accreditation 
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14. Off-campus Locations.  List all instructional locations other than the main campus. For each site, 
indicate whether the location offers full-degree programs, 50% or more of one or more degree 
programs, or courses only.  Record the FTE enrollment for the most recent fall semester.  Add more 
rows as needed. 
 
 Full 
degrees? 
50% or 
more? 
Courses 
only? 
FTE 
Enrollment 
A. In-state Locations     
Canton   Yes 
(graduate) 
1.67 
Chicopee Yes 
(M.Ed.) 
  10.67 
Chicopee   Yes 
(undergrad) 
10.00 
Oxford   Yes 
(graduate) 
16.33 
Swansea   Yes 
(graduate) 
3.67 
B.  Out-of-state Locations     
     
C.  International Locations     
Bolivia, Santa Cruz Yes   6.67 
Brazil, Brasilia Yes   10.67 
Brazil, Rio de Janeiro Yes   11.33 
Costa Rica, San Jose Yes   16.67 
Dominican Republic, Santo Domingo Yes   11.33 
El Salvador, San Salvador Yes   5.67 
Guatemala, Guatemala City Yes   14.00 
Honduras, San Pedro Sula Yes   26.67 
Italy, Naples Yes   21.33 
Korea, Jochiwon Yes   31.00 
Korea, Seoul Yes   7.00 
Kuwait, Kuwait City Yes   27.33 
Mexico, Guadalajara Yes   13.33 
Mexico, Monterrey (American Institute 
of Monterrey) 
Yes   16.00 
Mexico, Monterrey (San Roberto 
Institute) 
Yes   7.67 
Nicaragua, Managua Yes   14.67 
Northern Marianas Islands, Saipan Yes   26.00 
Poland, Krakow Yes   10.67 
Spain, Rota Yes   24.00 
Taiwan, Taipei Yes   6.67 
Thailand, Bangkok Yes   14.00 
Ukraine, Kiev Yes   16.67 
Venezuela, Maracaibo Yes   6.00 
West Indies, Port of Spain Trinidad Yes    14.67 
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15. Degrees and certificates offered 50% or more electronically:   For each degree or certificate, 
indicate the level (certificate, associate’s, baccalaureate, master’s, professional, doctoral), the 
percent that may be completed on-line, and the number of matriculated students for the most recent 
fall semester.  Enter more rows as needed. 
 
Name of program Degree level % on-line Students 
Curriculum and Instructional Technology Master of Education 100% 40 
Educational Leadership Master of Arts 50% 32 
Elementary Education Master of Education 50% 39 
Nursing Master of Science 50% 68 
Liberal Studies Undergraduate  50% 61 
Instructional Technology Proficiency Graduate Certificate 100% 3 
Nursing Education Graduate Certificate 50% 2 
Nutrition Education Graduate Certificate 100% 5 
 
 
16. Instruction offered through contractual relationships:  For each contractual relationship through 
which instruction is offered, indicate the name of the contractor, the location of instruction, the 
program name and degree level, and the percent of the degree that may be completed through the 
contractual relationship.  Enter more rows as needed. 
 
Name of contractor Location Name of program Degree level % of 
degree 
International 
Education 
Programs, Inc. 
(IEP) 
Bolivia, Santa Cruz 
Santa Cruz 
Cooperative School 
M.Ed. with a 
concentration in 
International 
Teaching 
 
Master 
100% 
IEP Brazil, Brasilia 
American School of 
Brasilia 
M.A. with a 
concentration in 
Educational 
Leadership 
 
Master 
100% 
IEP Brazil, Rio de 
Janeiro 
American School of 
Rio de Janeiro 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Costa Rica, San 
Jose 
Lincoln School 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Dominican 
Republic, Santo 
Domingo 
The Ashton School 
M.Ed. with a 
concentration in 
International 
Teaching 
 
 
Master 100% 
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IEP El Salvador, San 
Salvador 
The American 
School of El 
Salvador 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Guatemala, 
Guatemala City 
The American 
School of 
Guatemala 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Honduras,  
San Pedro Sula  
Escuela 
Internacional 
Sampedrana  
M.A. with a 
concentration in 
Educational 
Leadership, and 
M.Ed. with a 
concentration in 
International 
Teaching  
Master 100% 
IEP Italy, Naples 
Naples Elementary 
School on 
Department of 
Defense Base 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Korea, Jochiwon 
Hongik University 
M.Ed. with a 
concentration in 
Teaching ESL 
Master 100% 
IEP Korea, Seoul 
International 
School of Seoul 
M.Ed. with a 
concentration in 
International 
Teaching  
Master 100% 
IEP Kuwait, Kuwait 
City 
The Dasman Model 
School 
M.A. with a 
concentration in 
Educational  
Leadership, and 
M.Ed. with a 
concentration in 
International 
Teaching  
Master 100% 
IEP Mexico, 
Guadalajara 
American School 
Foundation of 
Guadalajara 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Mexico, Monterrey 
American Institute 
of Monterrey 
M.Ed. with a  
concentration in 
International 
Teaching 
Master 100% 
IEP Mexico, Monterrey 
San Roberto 
Institute  
M.Ed. with a 
concentration in 
International Teach. 
Master 100% 
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IEP Nicaragua, 
Managua 
The Lincoln 
International 
Academy  
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Northern Marianas 
Islands, Saipan 
Northern Marianas 
College 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP *Panama City, 
Panama 
Latina University 
*New cohort 
scheduled for 
Summer 2009 
M.Ed. with a 
concentration in  
Teaching ESL 
Master 100% 
IEP Poland, Krakow 
Overseas Programs 
for Teacher 
Advancement 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Spain, Rota 
David Glasgow 
Farragut High 
School 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Taiwan, Taipei 
Morrison Academy 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Thailand, Bangkok 
KIS International 
School in Bangkok 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Ukraine, Kiev 
Pechersk School 
International 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP Venezuela, 
Maracaibo 
Escuela Bella Vista 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
IEP West Indies, Port of 
Spain Trinidad 
International 
School of Port of 
Spain 
M.Ed. with a 
concentration in 
International 
Teaching 
Master 100% 
 
17. List by name and title the chief administrative officers of the institution.  (Use the table provided on 
the next page.) 
 
18. Supply a table of organization for the institution.  While the organization of any institution will 
depend on its purpose, size and scope of operation, institutional organization usually includes four 
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areas.  Although every institution may not have a major administrative division for these areas, the 
following outline may be helpful in charting and describing the overall administrative organization: 
 
 (see attached PDF) 
 
19.  Record briefly the central elements in the history of the institution: 
 
 1839  The Normal School opens in Lexington as the first publicly-supported teacher training     
           institution for women in the United States 
 1844  The Normal School moves to West Newton. 
 1853  Bare Hill in Framingham becomes the permanent home of the Normal School. 
 1898  The Boston School of Household Arts is merged with the Framingham Normal School. 
 1932  The Normal School name is changed to the State Teachers College of Framingham. 
 1934  The first Bachelor’s of Science degrees are awarded. 
 1956  Division of Graduate and Continuing Education is established. 
 1960  The college is renamed the State College at Framingham. 
 1961  The Master’s Degree in Education is authorized. 
 1964  Men are enrolled at Framingham State College for the first time. 
 1974  The Faculty Union, the Framingham State College Professional Association is formed. 
 1985  Christa McAuliffe, Class of 1970, is selected by NASA as the first teacher in space. 
 1989  The college celebrated the sesquicentennial of its founding. 
 1999  Helen L. Heineman becomes the first woman president of Framingham State College and the  
 first member of the faculty to hold that position. 
 2002 The college is one of the first public four-year institutions in the nation to adopt a laptop  
 requirement for new students. 
 2003  Framingham State College celebrates the sesquicentennial anniversary of its move to the  
          town of Framingham. 
 2006 On August 1, 2006 Dr. Timothy J. Flanagan becomes the 15
th
 President of Framingham State  
 College.  
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CHIEF INSTITUTIONAL OFFICERS 
 
Function Or Office Name Exact Title 
 
Chair Board of Trustees Ms. Barbara Gardner Chair, Board of Trustees 
President/Director Dr. Timothy Flanagan President 
Executive Vice President N/A  
Chief Academic Officer Dr. Robert Martin Vice President for Academic 
Affairs 
Deans of Schools and Colleges 
(insert rows as needed) 
N/A  
Chief Financial Officer Dr. Dale Hamel Senior Vice President for 
Administration & Finance 
Chief Student Services Officer Dr. Susanne Conley Vice President for Enrollment & 
Student Development 
Planning N/A  
Institutional Research Ms. Jennifer Dunseath Assistant Director, Institutional 
Research 
Development Mr. Christopher Hendry Vice President for Advancement 
Library Ms. Bonnie Mitchell Director, Library 
Chief Information Officer Mr. Patrick Laughran Chief Information Officer 
Continuing Education Dr. Janet Castleman Dean, Graduate & Continuing 
Education 
Grants/Research N/A  
Admissions Mr. Nicanor Figueroa Dean, Admissions 
Registrar Mr. Mark Powers Registrar/Director 
Financial Aid Ms. Susan Lanzillo Director, Financial Aid 
Public Relations Ms. Mari Megias Director, Communications 
Alumni Association Mr. Christopher Hendry Vice President for Advancement 
Other  N/A  
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Preparation of the Report 
 
Framingham State College (FSC) established a NEASC Steering Committee in March 2008 to 
prepare for the submission of this Fifth-Year Interim Report. At that time, FSC was nearing the 
completion of a 16-month strategic planning process in which over 130 members of the college 
community participated. In order to capitalize on these efforts, several leaders of the five 
strategic planning committees were asked to participate as members of the NEASC Steering 
Committee. The list of members (Appendix A) included both administrative staff and faculty. 
The Steering Committee was chaired by the Associate Vice President for Academic Affairs 
(AVPAA), who had chaired the 10th -Year Steering Committee‟s Report in 2004 and serves as the 
college‟s liaison officer to NEASC. The committee invited Dr. Robert Froh, Associate Director of 
CIHE, to one of its early meetings to discuss the format and expectations for the report. This 
helped the committee formulate an action plan and identify specific areas to address.  
 
Each steering committee member was assigned responsibility for overseeing one of the 11 
Standards for Accreditation and developing and chairing a subcommittee to respond to the 
issues relative to that standard. This helped to maximize participation in the process, expanding 
the scope of feedback for this report. 
 
Steering Committee meetings were held in March, May, June, September and November 2008. 
The meetings provided opportunities to share updates from the subcommittees, discuss and 
analyze data, assess the college‟s progress since its decennial self-study in 2004, and identify 
institutional and programmatic needs to be met. Data used in preparing this report included the 
following sources: the college‟s new Strategic Plan, academic department assessment plans, the 
institution‟s 2008 report to The Policy Center for the First Year of College Foundations of 
Excellence Program, CIHE Data Forms, the 2008 FSC Dashboard Indicators, and results from 
the National Survey of Student Engagement (NSSE), Beginning College Survey of Student 
Engagement (BCSSE), Cooperative Institutional Research Program (CIRP) Freshman Survey, 
and targeted surveys from administrative and academic departments .  
 
The meetings of FSC‟s Board of Trustees provided opportunities for the President and Vice 
Presidents to share the college‟s progress in responding to recommendations made in the 2004 
NEASC Site Evaluation Report. For example, the Vice President for Academic Affairs presented 
departmental assessment plans to the Board and the Board approved new personnel 
recommended in the report, such as an Institutional Research Officer and an Instructional 
Services Librarian. 
 
When members of the Fifth-Year Steering Committee completed the first draft of the standards, 
the documents were loaded onto a shared Blackboard website. A first draft was posted in early 
December, 2008. Committee members were encouraged to share comments about the draft 
through the discussion board or by email. The Chair of the Steering Committee held an open 
college meeting on 12/15/08 to discuss the Fifth-Year Interim Report and answer questions. 
The second draft of the report was posted on Blackboard (12/22/08) and made available to the 
entire college community for review and comment. A final draft was then prepared integrating 
the comments received from members of the college community. The final version was then 
shared with the college community on Blackboard. 
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Institutional Overview 
 
Framingham State College (FSC) was founded in 1839 by Horace Mann as the nation‟s first 
state-supported institution of public higher education for the preparation of school teachers. 
Today, under the leadership of its 15th President, Dr. Timothy J. Flanagan, the college is a 
comprehensive liberal arts institution offering 25 undergraduate degree programs in arts, 
humanities, mathematics, sciences, social sciences, and professional fields. The college also 
offers 24 part-time graduate programs leading to master degrees in Business Administration, 
Counseling Psychology, Education, Food and Nutrition, Health Care Administration, Human 
Resources, Nursing, and Public Administration. The graduate program includes a concentration 
in International Teaching that is offered to teachers working in international schools overseas.  
 
As part of the state college system in Massachusetts, FSC serves traditional and nontraditional 
students, both full-time and part-time, by providing accessible, affordable, relevant, and  
rigorous academic programs that meet changing individual and societal needs for lifelong 
education and employment. As of fall 2008, 6,135 students were enrolled: 3,945 undergraduates 
and 2,190 graduates (includes both matriculated and non-matriculated students). Approximate-
ly one-half of the full-time undergraduate students reside in college residence halls. The college 
is committed to empowering student success by providing a wealth of student services that 
foster the academic and social development of its students. 
 
FSC has 166 full-time faculty, of whom 154 are tenured or on tenure-track. Visiting lecturers (or 
part-time faculty) account for another 41 FTE faculty in the Day Division. In the Division of 
Graduate and Continuing Education there are no full-time faculty; teaching is by full-time 
faculty who receive additional compensation or by visiting lecturers. Over 80% of the full-time 
faculty holds the doctorate or appropriate terminal degree for their discipline. The college 
places a strong emphasis upon teaching as the primary responsibility of its faculty. Instruction 
at FSC tends to be interactive and personalized, and faculty are encouraged to use instructional 
technology to enhance the learning process. Faculty are also engaged in continuing scholarship 
and in professional service to the MetroWest region of Massachusetts. 
 
Response to Areas Identified for Special Emphasis 
 
The Commission on Institutions of Higher Education (CIHE) requested that Framingham State 
College (FSC) give particular emphasis to the following concerns in its fifth-year interim report: 
 
1. developing a useful means of planning and evaluation in the Division of Graduate and 
Continuing Education (DGCE); 
2. continuing to develop its systematic approach to understanding what students are 
learning and using the results for improvement; 
3. integrating part-time faculty into the institution; and 
4. the institution‟s further success in ensuring the quality of the overseas teacher education 
programs offered through contractual relationships by providing a copy of the current 
contract between FSC and International Education Programs, Inc. (IEP) and an update 
on the program‟s enrollment, faculty, courses of study, management and oversight, 
finances and academic service delivery at IEP program sites. 
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The first part of this report addresses these areas. The remainder of the report describes the 
college‟s progress since the last decennial visit (March 2004) in meeting each of the 11 Standards 
for Accreditation.  
 
Planning and Evaluation in DGCE 
 
The college‟s 24 graduate programs are offered on a part-time basis through the Division of 
Graduate and Continuing Education (DGCE).  Since the NEASC site visit in 2004, DGCE has 
developed and instituted a systematic approach to program planning and evaluation for all 
graduate programs. This approach, which aligns with the undergraduate program, requires 
each academic department that does not have specialty accreditation to conduct a 
comprehensive program review every five years. The review is evaluated by an external expert 
in the discipline who visits the campus to discuss the program with faculty, academic 
administrators, and students. During AY2008-09, graduate programs in Counseling Psychology, 
Human Resource Management, and Public Administration are undergoing academic reviews. 
All graduate programs without specialty accreditation will have participated in this review 
process prior to the next decennial NEASC Site Visit in 2014.   
 
Graduate faculty serve as program coordinators and advisors in each graduate program. 
Whenever possible, they are FSC tenured faculty members who teach part-time in the graduate 
program. In addition to their responsibilities in reviewing graduate applications, advising  
students, scheduling courses, recommending and evaluating faculty, and supervising the 
administration of comprehensive examinations, the coordinators and/or advisors are involved 
in assessing student learning outcomes with the program‟s curriculum committee; monitoring 
and evaluating the program‟s effectiveness;  recommending program changes to the Dean of 
DGCE; and seeking approval for curriculum changes through college governance (the Graduate 
Education Council).   
 
The Dean of DGCE holds annual meetings with the graduate program coordinators and 
advisors as part of the program planning and evaluation process. Recommendations from these 
meetings have helped to improve graduate recruitment and admissions processes; faculty 
development, administration and evaluation of the graduate comprehensive exams; 
communication with faculty and students; and the quality of course syllabi. These meetings 
have also led to the development of three-year program scheduling cycles and have addressed 
concerns about the curriculum as well as academic and grading issues. Since these discussions 
bring together graduate faculty from different disciplines, they have proven valuable for 
information sharing. 
 
Specific outcomes of the above meetings have included the following:  
 
 Improved communication and flow of information (e.g., better communication with 
students about expectations for comprehensive exams, development of graduate student 
handbooks, review of course syllabi, online faculty resource guide). 
 
 Revisions to admissions requirements and timeframe (e.g., GRE vs. MAT - some 
graduate programs  now require students to take the GRE due to quantitative measures 
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included, adjustment of due dates for applications to allow admissions committees 
adequate time to review materials).   
 
 Discussions regarding grading and academic preparedness (e.g., addressed concerns 
about grade inflation, provided free workshops for graduate students to improve their 
research and writing skills, provided more information to DGCE students about overall 
tutoring services available on campus and online).  
 
DGCE‟s planning process is also conducted through regular meetings among the Academic 
Affairs and DGCE staff. Weekly meetings among the Vice President for Academic Affairs 
(VPAA), the Associate Vice President for Academic Affairs (AVPAA), and the Dean of DGCE 
provide opportunities to discuss graduate and undergraduate program development, 
coordination and evaluation. These meetings were instrumental in the development and 
institutional support of the new MBA and MSN programs. The meetings have also promoted 
cost-saving initiatives through collaborative program planning between the Day Division and 
DGCE‟s undergraduate evening and online courses.   
 
The AVPAA holds monthly meetings with DGCE‟s Dean, Associate Dean, Staff Associate, 
Director of Professional Development for Educators, and Associate Director of the C. Louis 
Cedrone International Education Center. These meetings provide opportunities to monitor and 
discuss DGCE applications and enrollment data, assess the quality of services, identify 
programmatic needs, review and evaluate DGCE outreach and marketing, and discuss 
administrative improvements. 
 
Since the NEASC site visit in 2004, DGCE has planned, developed, and obtained Massachusetts 
Board of Higher Education (now Department of Higher Education) approval for two new 
graduate programs: a Master‟s in Business Administration (MBA) and a Master‟s of Science in 
Nursing (MSN) with concentrations in Education and Leadership. The process for planning 
these two graduate degrees involved collaboration among the Program Faculty Steering 
Committees, the Dean of DGCE, and the VPAA. Planning included justification for the need of 
the program; a rigorous analyses of student and employer demand, as well as competitor 
programs; development of rigorous curricula spearheaded by FSC faculty and members of the 
program advisory boards; development of measurable learning objectives and assessment 
procedures for the programs and for individual courses using multiple methods; determination 
of admissions criteria; provisions for the administration, oversight  and financial support of the 
programs; identification of faculty; marketing strategies; establishment of business or 
professional advisory boards; and preparation of a five-year plan with enrollment projections, 
faculty staffing, and program budget. Both programs were reviewed by expert external 
evaluators prior to Board of Higher Education approval. 
 
In fall 2007, 31 students enrolled in the MBA‟s first class; in fall 2008, 68 students enrolled in the 
new MSN. CIHE Data Form 8 (Student Headcount by Undergraduate Major and Graduate Program) 
shows the significant impact that these programs have had on overall graduate enrollment. The 
planning and coordination of these two graduate programs serve as models for the 
development of new DGCE programs in the future. To provide adequate staffing for each 
program, the VPAA approved two new full-time Graduate Program Directors who would also 
teach in the programs. The Director for the MSN program came on board in summer 2008; the 
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search for the Director of the MBA was unsuccessful in 2007-08 and a new search is currently 
underway.  
 
In 2008, DGCE conducted a program alumni survey (Appendix B) sent to over 800 students 
who had graduated from a master‟s program since 2004. Alumni were asked to assess the 
effectiveness and quality of their graduate program, their attainment of specific learning 
outcomes, their application of skills and knowledge gained from the program, and the delivery 
of college services to graduate students. In addition, they were asked their reasons for selecting 
FSC, their job positions prior to and after attaining the degree, and their recommendations for 
improving the program. Using SurveyMonkey, alumni were sent either letters or emails from 
the Graduate Program Coordinator and Associate Dean of DGCE containing a link to the 
survey website. Two hundred eighty-two graduate alumni responded to the survey. Program 
coordinators were asked to provide a summary of the results, including program strengths and 
areas for improvement (Appendix C).   
 
The Graduate Advisory Committee for the M.A. with a concentration in Educational 
Leadership offers a model for reviewing a graduate program that has been experiencing 
declining enrollment. In spring 2008, the Program Coordinator and Advisor, faculty teaching in 
the program, the Dean and Associate Dean of DGCE, the AVPAA, and a group of 
superintendents and school principals from the MetroWest region met to review curriculum for 
the Educational Leadership program, identify concerns, and plan for the future. In discussing 
the curriculum and learning objectives, the group of superintendents and principals offered key 
insight into additional knowledge and skills needed for K-12 school leadership positions in the 
21st century. For example, they advised greater depth on special education, legal and financial 
issues, accountability, and community collaborations. The advisory group met several times 
during the spring, summer and fall of 2008, providing input into the development of the 
program alumni survey and analyzing the survey results. The findings confirmed the need for 
further coursework in areas mentioned above as well as the inclusion of a seminar to 
accompany the practicum. Plans are now underway to address these issues through the 
curriculum. 
 
In order to assist with DGCE‟s evaluation of graduate student retention and completion rates, a 
graduate student retention study was undertaken in 2008 to ascertain the progress of students 
who entered graduate programs during a seven-year period (2000-2007), with the exception of 
those in the International Education Program. Of special interest were those students who had 
not graduated as of the end of spring 2008. Of the 2,518 matriculated graduate students who 
enrolled in courses during this seven-year period, 1,736 (68.9%) had graduated. Over the same 
period, the overall graduate student retention rate varied from a high of 82.3% for the fall 2001 
cohort to a low of 75.6% for the fall 2003 cohort.  
 
Enrollment and retention rates are being followed closely by DGCE to determine whether 
certain programs should be continued.  One which drew little interest – the M.Ed. with a 
concentration in Biology – is being phased out. The new MBA has replaced the former Master of 
Arts in Business Administration.    
 
A Graduate Enrollment Management Committee, chaired by the Associate Dean of DGCE, has 
been formed to further analyze and follow up on graduate enrollment data. The group is 
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currently looking at graduation rates by program, discussing barriers to program completion, 
and setting future goals. DGCE has used the information to contact those graduate students 
who left the college in good standing, but did not complete the degree. As a result of this 
outreach, some students have returned to continue their graduate studies at FSC. 
 
DGCE is also responsible for coordination and oversight of the evening undergraduate 
programs, the summer schedule, and courses delivered through distance education. Generally, 
tenured faculty members also serve as the undergraduate program coordinators and advisors in 
DGCE. Their responsibilities are much the same as those described earlier for their counterparts 
in the graduate program. Planning, coordination and evaluation of the distance education 
program are done collaboratively among the offices of Distance Education, DGCE, and 
Academic Affairs. More detailed information about the instruments used to evaluate Distance 
Education courses are described in Standards Two and Four.    
 
The 2008 strategic plan identified as a high priority the development of new undergraduate and 
graduate programs that are based on institutional core values and market research of industry, 
economic and demographic trends. Another recommendation from the strategic plan is to 
explore opportunities for course delivery options that meet the needs of a changing student 
population, including Saturday classes, more intensive summer sessions, and expanding 
distance education through Day hybrid courses. DGCE is expected to play a vital role in 
fostering greater accessibility through such methods. The projected decline in the state‟s 
population of high school graduates in the next decade provides an impetus for greater 
integration between day and evening undergraduate programs. At the 2008 President‟s Council 
Retreat, President Flanagan charged the Dean of Admissions, the Dean of DGCE, and the 
AVPAA to develop strategies for recruiting more nontraditional undergraduate students. Some 
progress has been made with the development of more articulation agreements with 
community colleges, but there is a need for FSC to further expand these agreements and market 
them to community college graduates. There has also been discussion of making it easier for 
students to enroll in both day and DGCE courses at the same time. Because state support is only 
available for the day division and DGCE must be self-supporting, the process for making this 
happen has been slow. 
  
Assessing Learning Outcomes and Using the Results for Improvement 
 
At the conclusion of FSC‟s decennial accreditation visit in 2004, NEASC and the visiting team 
noted that the fifth-year report give special emphasis to continuing to develop FSC‟s systematic 
approach to understanding what students are learning and using the results for improvement.  
Since 2004, each academic department including the library has been developing assessment 
plans to document student learning outcomes. Initial efforts focused on identifying key learning 
outcomes for each major program. Department Chairs led their departments in this effort, and 
monthly chair meetings were used to share resources and strategies across departments. In 
AY2005-06 and AY2006-07, the departments developed outcome statements and validated these 
where possible against disciplinary and professional association statements. The Office of 
Academic Affairs is now working with the departments and the college‟s Communications 
office to put these outcome statements on each department‟s website so that they are available 
to students. Departments that developed handbooks for their majors have added this material 
to those documents as well. Concurrent with this work, departments also mapped outcomes to 
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their curriculum, identifying for each outcome the courses where that outcome received 
significant emphasis. This helped to assure that the most important outcomes were identified 
and being addressed in department courses. 
 
In AY2007-08 work shifted to identifying both the data that departments would use to 
document whether outcomes had been met and the procedures that would be used to collect the 
data. The outcomes, the data, and the processes for collecting these data, along with a 
specification of how the data would be used to inform curriculum and assessment of program 
effectiveness constituted each department‟s assessment plan. By the end of AY2007-08 each 
department had begun to collect data and to meet in an assessment subcommittee or as a whole 
department to review preliminary data and to connect this information with curriculum. In 
developing their assessment plans, departments were guided by the following principles: data 
measures and collection procedures must be credible to external audiences and generate useful 
information to internal audiences; assessment plans should include multiple measures (e.g., 
evaluation of portfolios, senior papers and capstone projects, licensure pass rates where 
applicable, placement and employment data, surveys of graduates and alumni) that can be 
cross-validated; data and its collection should be a regular part of doing business, not an 
additional add-on that will make compliance difficult. Summaries of department assessment 
plans are presented in NEASC Form E-1A, Inventory of Educational Effectiveness Indicators.   
 
Below are some examples of how undergraduate departments have used assessment results to 
make program improvements: 
 
 The Art Department‟s Senior Art Studio Seminar was established in 2003 as a fall 
semester capstone course for Fine Arts majors, with an accompanying Senior Thesis 
Exhibition in the following spring semester. The department observed that it had no 
concrete methods of evaluating student progress and skill development evidenced by 
the exhibitions. Because of this, the department is creating a checklist evaluation system 
which faculty members will use to review and reflect upon the quality of the student 
artwork and ancillary methods. 
 
 The Biology Department‟s capstone experience requires students to submit and present 
a research project at the department‟s Student Research Conference. In their assessment 
of the conference in spring 2008, Biology faculty members were pleased with the quality 
of the research projects but voiced concerns with the quality of the actual oral 
presentations, and the lack of participation by and interaction among students in the 
class. In response to this, the instructors of the capstone course are more explicit in 
awarding participation points. In addition, the department is instituting new 
community building initiatives including Biology movie nights and department field 
trips.  
 
 Evidence gathered from multiple methods of assessment by the Communication Arts 
Department resulted in the following changes in certain courses: short reaction papers 
were introduced to assist students in careful reading of course texts and materials, and 
to enhance student preparation and engagement with the subject matter; regular field 
trips to art museums and galleries were instituted to view and critique original works of 
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art after students displayed lack of understanding of the photographic medium as an art 
form.  
 
 The assessment of learning outcomes in the Consumer Sciences Department led to the 
following curriculum changes: a new course in Consumer Behavior was added to the 
Fashion, Design and Retailing Major; an internship requirement was added to the 
Applied Nutrition concentration in Food and Nutrition; and the program‟s Advisory 
Committee recommended a stronger emphasis on food and that ServSafe food safety 
certification be required in one of the courses. 
 
 In an attempt to identify assessment priorities in spring 2008, the English Department‟s 
Assessment Committee surveyed its faculty about the strengths and weaknesses of 
senior English majors. The committee found that over 50% of the “weaknesses” related 
to concerns about how students “find, evaluate, understand, use, and engage with 
source material.” The Assessment Committee made the results available to department 
members and suggested that they focus on this issue in their development of syllabi, 
assignments, and teaching practices in AY2008-09. The assignments will be added to a 
“Best Practices” section of the English Department Blackboard site.  
 
 A sample of 29 students took the standardized ETS Major Field Test in Psychology, 
which provided data that were compared to 276 peer institutions. Based on the results, 
the Psychology Department changed the course description of General Psychology to 
more clearly specify a core set of content areas that must be covered by all instructors of 
the introductory course. These content areas include research methods, biological bases 
of behavior, learning, memory, development, social psychology, and psychopathology. 
 
 In AY2007-08, Sociology Department faculty analyzed final papers in its capstone 
course, Research Methods in Sociology II. As a result of this analysis, faculty agreed to 
address the issue of rigor. The department curriculum committee is attempting to 
develop general standards of rigor for all Sociology courses by level.   
 
Like the undergraduate programs, graduate programs are specifying learning outcomes and are 
in the process of identifying and collecting data that address these outcomes. As previously 
mentioned, graduate programs have administered surveys to their graduates. Graduate 
programs are also examining performance on comprehensive examinations and culminating 
projects in light of program outcomes. These data are being systematically reviewed by each 
program‟s graduate committee in consultation with both the Dean of DGCE and AVPAA.  
 
Some examples of how graduate programs have used assessment results to make 
improvements include the following: 
 
 As faculty in the new Master of Science in Nursing program were grading the first set of 
scholarly papers in fall 2008, it became apparent that students were making significant 
errors in American Psychological Association (APA) format. Faculty identified that 99% 
of the students were making errors in citations and reference lists. Students also 
commented that there were inconsistencies in the grading criteria from instructor to 
instructor. Faculty met to discuss the issues and adapted a rubric published in Nurse 
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Educator, November 2008, and agreed to use it as the grading criteria. Staff from the 
Writing Center at the Center for Academic Support and Advising (CASA) are being 
invited to the MSN courses in the spring 2009 semester to conduct APA workshops.  
 
 Largely as a result of student input and performance during the comprehensive exams, 
the Early Childhood curriculum was revised to include coursework of greater relevance 
to classroom teachers. 
 
 Graduate Program Coordinators and members of the Education Department met to 
review the content of a core literacy course in the Early Childhood and Elementary 
Education programs. As a result of these meetings, and after review of the under-
graduate education curriculum, it was determined that the existing course should be 
replaced by a more advanced level course. The change went through governance and 
was approved and implemented in 2006. 
 
 In response to input from student course evaluations and meetings with representatives 
from school districts, the Mathematics Department created several new graduate math 
courses to better meet the needs of middle and high school teachers (e.g., Algebra for the 
Middle School Teachers, Elementary Number Theory for Teachers, etc.)  
 
With the adoption of review cycles for graduate programs, assessment and continuous 
improvement are now ongoing activities in DGCE. This process is being overseen by the 
AVPAA and Dean of DGCE.   
 
Integrating Part-Time Faculty into the Institution 
 
Part-time faculty teaching in either the undergraduate or graduate programs provides an 
important contribution to the college‟s success. As indicated in the CIHE Data Form 7, 47% of 
FY09 part-time faculty holds doctorates. Many of them are professionals working in their field 
of expertise and offer students critical insight in putting theory to practice. Since the NEASC site 
visit in 2004, greater effort has been made to better integrate part-time faculty into the 
institution. This has been done in the following ways: 
 
 The new Faculty Center for Excellence in Learning, Teaching, Scholarship, and Service 
(CELTSS) was established in 2007. The Center is faculty-run and driven, providing 
resources and workshops for all full-time and part-time faculty. Announcements about 
upcoming workshops are distributed to all faculty through the college portal and email. 
 
 Faculty development programs are open to all faculty. As an example, FSC‟s annual 
faculty development day produces a good turnout of day and DGCE adjunct faculty. In 
addition, a large number of technology-related workshops are available to DGCE and 
day faculty. All faculty who are new to online teaching are required to enroll in a six-
week hybrid course facilitated by the Director of Distance Education and mentored by a 
part-time faculty member with expertise in teaching online.  
 
 Each academic department works with its adjunct faculty to provide clear expectations 
about course coverage and development, pedagogical approaches and student 
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performance standards. For example, the English Department holds a workshop at the 
beginning of each year for all full and part-time instructors in the first-year writing 
courses.   
 
 All Day and DGCE part-time faculty are periodically evaluated by their department 
chairs (or by program coordinators for DGCE faculty) per a schedule established by the 
relevant collective bargaining agreement. These evaluations include the chair or 
coordinator‟s review of student course evaluations which are administered to all classes 
of part-time faculty, class observations in the semester of evaluation, and examination of 
relevant course materials. 
 
 The introduction of the college‟s new portal during AY2007-08, myFramingham, allows 
part-time faculty to keep informed about campus opportunities, news and events. In 
addition, all part-time faculty are provided with college email addresses, college 
identification cards, and free access to the athletic center and Arts and Humanities 
events. 
 
 The Academic Affairs Office has sponsored social gatherings for all faculty. These have 
been held on campus in the late afternoon, a time that is more convenient for most part-
time faculty. 
 
 In the graduate programs, part-time faculty are actively involved as team evaluators of 
the comprehensive exams and several participated in the development of their 
program‟s alumni survey. 
 
 A part-time faculty resource guide for day and DGCE faculty has been developed and 
made available on the web. The guide addresses college policies and procedures, college 
services and resources, and offers guidance in getting started in the classroom. 
 
 The college has paid the registration fees for part-time faculty to attend the annual 
conference of Massachusetts Colleges Online. Many have taken advantage of this 
opportunity. 
 
 Part-time faculty have participated in student orientation programs for DGCE students. 
 
 Part-time faculty have been hired as coordinators of grant programs. For example, a 
part-time faculty member in the Educational Leadership graduate program was hired to 
coordinate a new Dual Enrollment program with high schools; a part-time Biology 
faculty member was hired to coordinate a Biotechnology training program for high 
school science teachers.   
 
While the appointment and evaluation procedures for part-time faculty are governed by the 
collective bargaining agreements, their continued integration into the institution is indicative of 
their important role in student success. It is expected that the participation of part-time faculty 
in professional development opportunities will further increase as a result of expanded 
programming through CELTSS and the improved communication system offered by the 
college‟s portal. 
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Ensuring the Quality of the Overseas Teacher Education Programs Offered Through 
Contractual Relationships between FSC & International Education Programs, Inc. (IEP)  
 
FSC offers three on-site master's degree programs and a graduate certificate to educators 
working in American schools overseas: the M.Ed. with a concentration in International 
Teaching, the M.A. with a concentration in Educational Leadership (non-licensure track), the 
M.Ed. with a concentration in Teaching English as a Second Language (non-licensure track), 
and a graduate certificate in Special Education. The program is currently offered in 24 
instructional sites located in 20 countries. Courses are typically held at the American schools in 
which the students are employed or in some cases at a college or university that is easily 
accessible. Appendix D provides a current listing of sites, programs, and enrollment. Sites are 
also listed on the International Education Program‟s webpage at 
http://www.framingham.edu/dgce/iep/sites.htm.  
 
The overseas program is administered by the college‟s C. Louis Cedrone International 
Education Center through a contractual arrangement with International Education Programs, 
Inc (IEP), a nonprofit corporation that offers educational programs worldwide. Since 1988, the 
college has been associated with IEP in providing opportunities for educators and teachers 
living abroad to advance both professionally and academically while working overseas. FSC 
maintains academic oversight of the program, while IEP assumes the fiduciary responsibility of 
paying the faculty and site coordinators. Appendix E provides a copy of the current contract.  
 
In accepting FSC‟s report on its overseas international education programs in 2006, NEASC 
requested that the college demonstrate further success in ensuring the quality of the programs 
offered through this contractual relationship. The following changes have been made since 2006 
to address this: 
 
 Acknowledging the significant enrollment growth of this program (reflected in CIHE 
Data Form 8, M.Ed. International Teaching), the Associate Director of the C. Louis 
Cedrone International Education Center is now a full-time salaried position funded by 
the college, rather than the contract position it was in 2006.  
 
 The office for the Cedrone International Education Center was moved and is now 
located within the Division of Graduate and Continuing Education. This has served to 
centralize all graduate programs and integrate personnel and faculty working on the 
overseas education program.   
 
 A new Director of IEP, Inc. was hired in 2007. The new director, Mary Ellen Normandin, 
has experience both teaching in the program and serving as director of an American 
School in Nicaragua. Since taking over the program, Ms. Normandin has conducted 
visits to eight IEP program sites. She has also shared her expertise on multicultural 
issues with faculty at the Annual IEP Faculty Meetings.  
 
 In recognition of NEASC‟s concerns for increased academic oversight, the program now 
reports directly to the AVPAA. The AVPAA meets monthly with the Associate Director 
of the Cedrone International Education Center and the Executive Director of IEP, Inc. to 
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discuss pending issues, monitor program sites, review course evaluations, and plan for 
the future. 
 
 The AVPAA visits at least one international program site annually, during which he 
observes classes, talks with students about their experiences, and meets with the faculty, 
site coordinator and director of the on-site school. The AVPAA has also participated in 
the commencement ceremonies at some sites and held alumni reunions for graduates of 
the program. Since the report in 2006, the AVPAA has conducted site visits to Trinidad 
and Saipan. Upon return, the AVPAA meets with the Executive Director of IEP, Inc. and 
the Associate Director of the Cedrone International Education Center to review his 
observations of the program and recommend changes as needed.  
 
 The AVPAA meets annually with the International Education Program‟s Graduate 
Advisory Committee to review program assessment. Recommendations for curriculum 
changes are forwarded to the Education Department and then to the Graduate 
Education Council. 
 
 The AVPAA has being working to expand the number of tenured track FSC faculty who 
teach in the overseas program. One new faculty member of the education department 
has taught in the program since 2006, and three additional tenure track education 
faculty members have indicated interest in teaching during AY2009-10. Appendix F 
provides a current listing of all IEP faculty. 
 
 The culminating experience for students in the program is a portfolio (Appendix G) that 
is reviewed by members of the IEP Graduate Advisory Committee using a rubric 
developed for this purpose. 
 
 The new enrollment course management system (Banner) and the myFramingham portal 
have helped to further integrate IEP faculty and students into the college. The portal 
provides direct access to the college library and online databases, grades, and 
BlackBoard. Prior to arriving at the overseas sites, many IEP faculty now use BlackBoard 
for pre-course assignments and discussion with their students. 
 
 The delivery of academic services at each site is being strengthened through a student 
orientation program provided before the first course in the program. Students receive 
information about accessing the library‟s online database and training on how to use 
BlackBoard and the myFramingham portal.  
 
 The annual meetings for faculty who teach in the program are now held at Framingham 
State College. This serves to integrate the faculty into the college community, provide 
training on new technology tools available through BlackBoard (e.g., e-Portfolio), and 
provide opportunities for faculty to meet with the College President, VPAA, AVPAA, 
Dean of DGCE, Chair of the Education Department, Director of the Library, Director of 
Distance Education, Director of Academic Technology, and others.  
 
 Since 2006, the AVPAA has been an ex-officio member of the Board of Directors for IEP, 
Inc. He has attended the meetings and participated in the strategic planning process.   
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The job responsibilities for the Site Coordinator are listed in Appendix H. The coordinators 
report to both the Associate Director of the Cedrone International Education Center and 
the Executive Director of IEP, Inc.  
 
The financial stability of the program is excellent. A copy of the most recent audit is found in 
Appendix I. The new enrollment policy that became effective in July 2006 requires a minimum 
enrollment of 18-20 students to begin a new site. This has worked well even when there is some 
attrition among the cohort.  In certain cases, a site might begin with fewer students if the 
Director of the International School is willing to subsidize the remaining tuition. 
 
A continuing issue that may affect the program‟s future is increased competition from 
American colleges and universities that are establishing overseas sites. Some accredited 
institutions are more liberal in their transfer credit policy. For example, while FSC limits the 
amount of graduate transfer credits to two courses, a public college in New York State offers 
transfer credits for up to five graduate courses.  
 
Another factor that affects the program‟s future is the precarious state of unrest in certain 
locations. While the college is committed to completing a program of study once it has begun, it 
has refrained from renewing sites for new cohorts in locations that are no longer safe.     
 
A comprehensive program website http://www.framingham.edu/dgce/iep/ma_edldr.htm 
has provided useful information to students, site coordinators and program faculty as well as to 
potential international schools that may be interested in offering the program to their own 
teachers. 
 
Standard One: Mission and Purpose 
 
Overview 
 
Framingham State College is one of nine Massachusetts public state colleges, part of a larger 29-
institution system of public higher education that is coordinated by the Massachusetts 
Department of Higher Education which has statutory responsibility “for defining the mission of 
and coordinating the Commonwealth‟s system of public higher education and its institutions.”  
 
As reflected in the institutional mission statement, Framingham State College integrates liberal 
arts and science programs with a variety of professional programs at the Baccalaureate and 
Master‟s levels. One of its primary purposes is “fulfilling the workforce needs of the Common-
wealth with an emphasis on the rapidly growing high technology and service region known as 
MetroWest.” Four distinctive program areas have defined the college‟s mission from 2004-2008: 
Teacher Education and Preparation; Nutrition, Dietetics, Food, Technology, Chemistry and 
Biology; Business and its Application Across the Disciplines; and Advanced Technology.  
 
Attention to these employment areas has helped to target development of new undergraduate 
and graduate programs. The Bachelor of Science Degree in Business and Information 
Technology; a new undergraduate concentration in Health and Fitness for Consumer Sciences; 
the Master of Business Administration (MBA); and the Master of Science in Nursing with 
concentrations in Education and Leadership were specifically designed to address the region‟s 
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employment needs for the present and future. The college is currently in the process of 
submitting a proposal for a new Bachelor of Science in Environmental Studies program to the 
Department of Higher Education. 
 
Areas for Attention (2004 NEASC Evaluation Team): “Taken alone, the Framingham State College 
Mission Statement does not address the core values of the institution.” 
 
During the development of the new strategic plan, A Vision for Massachusetts’s Premier State 
College: Framingham State College, the five planning committees identified the need to revise the 
college‟s mission statement and to align this with a set of core values that would guide the 
college in prioritizing responses to institutional needs. The Planning Committee on Academic 
Priorities identified the review of FSC‟s mission statement as a high priority in the 
implementation of the new strategic plan.  
 
The Committee on Academic Priorities further proposed a list of core values to “serve as a set of 
guiding principles for the construction of a new mission statement and by which new or 
existing programs are reviewed and implemented.” These values included five hallmarks of 
FSC, which were shared by President Flanagan at the All College Meeting on 1/29/07: 
 
 Student success is our top priority 
 Our people are our most important asset 
 Diversity strengthens us 
 Responsiveness is expected 
 Resourcefulness is required 
 
The Committee on Academic Priorities also recommended consideration of the following 
additional core values: 
 
 Commitment to diversity 
 Leading an ethical lifestyle 
 Dedication to free inquiry and commitment and respectful dialogue 
 Critical and reflective in thinking 
 Pursuit of learning 
 Small faculty to student ratio 
 Promotion of cross disciplinary interaction in teaching and scholarship 
 Written and oral communication skills 
 Community involvement: civic responsibility – local and global 
 Information technology literacy and a basic understanding of this technology and its 
relationship to digital citizenship and changes in the society we live in 
 
A formal proposal to review the mission statement was sent to the All College Committee 
(ACC) in September 2008. The ACC determined that review of the mission statement be 
addressed by a broad cross section of the college community and requested the formation of a 
Special Committee for this purpose (per the collective bargaining contract). The Special 
Committee on the Mission Statement includes the following members of the FSC community: 5 
faculty, 3 administrators, and 2 students. The charge to the Special Committee is first to review 
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FSC‟s current mission statement to determine its alignment with the proposed set of core 
values, then to develop a new mission statement to be shared with the entire college community 
for feedback and recommendations. The timetable to receive all recommendations from the 
Special Committee is by April 30, 2009. 
 
Each year, FSC collects a set of Performance Indicators that include retention and graduation 
rates, distinctive programs, and collaborations with K-12 school districts, other colleges, and 
businesses. The college has also developed its own “Dashboard Indicators” that include 
additional items (Appendix J). These measures provide opportunities for FSC to demonstrate 
and evaluate its annual progress in fulfilling a primary mission – to contribute through higher 
education to the economic growth and development of the MetroWest region of Massachusetts.  
 
Projection  
 
The Special Committee to Review FSC‟s Mission Statement will conduct public forums during 
the winter and spring before submitting a final draft for a new mission statement to the college 
community before the end of this academic year. The new mission statement is expected to 
integrate the core values central to undergraduate and graduate education at FSC. Once 
approved by the ACC and the College President, the new mission statement will be submitted 
to FSC‟s Board of Trustees. Upon approval by the Board of Trustees, it will be submitted to the 
Massachusetts Department of Higher Education. It is expected that the new mission statement 
will be effective September 2009. 
 
Standard Two: Planning and Evaluation 
 
Overview 
 
The college undertakes planning that is primarily guided through the development, 
implementation, monitoring and ongoing evaluation of its strategic plan. From 2004-2008, the 
strategic plan entitled, A Vision for Framingham State College: University Learning in a College 
Environment, focused on the following priorities: increasing state appropriations by advocating 
for a formula funding methodology, renovating campus buildings and residence halls, 
developing new degree programs, implementing online registration and a campus portal, 
developing a comprehensive Wellness Center, increasing student enrollments, and providing 
greater opportunities for faculty development. The Senior Vice President of Finance and 
Administration maintained oversight of the strategic plan, using quantitative measures in each 
area of the plan to monitor progress. Division goals were also keyed to the strategic plan. 
Progress reports were regularly shared with the Board of Trustees at its bimonthly meetings 
and with the entire college community at the annual All College Meetings. In addition, the plan 
was monitored and discussed at the President‟s staff meetings and the President‟s Council.  
 
By 2008, many of the strategic planning goals had been successfully fulfilled: a more equitable 
state funding formula was obtained; a new undergraduate degree in Business and Information 
Technology was approved and implemented; a new concentration in Health and Fitness was 
added to Consumer Sciences; new graduate programs for the MBA and MSN were approved 
and established; extensive renovations of all residence halls and the College Center were 
completed; the Faculty Center for Excellence in Learning, Teaching, Scholarship, and Service 
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(CELTSS) was established for faculty development; and a unified digital campus system 
(Banner) was implemented.  
 
On August 1, 2006, Timothy J. Flanagan became the 15th President of Framingham State College, 
replacing Helen L. Heineman who had retired the previous year. At the All College Meeting in 
February 2007, President Flanagan formally announced preparations for the development of the 
next strategic plan, which included the formation of five strategic planning committees to plot 
the course of the college‟s future. The President invited and encouraged all faculty and staff to 
participate in what he envisioned as a 16-month planning process. More than 130 members of 
the college community volunteered for one of the five committees: Academic Priorities, Budget 
and Resources, Facilities Planning, Enrollment and Student Success, and College Technology. 
Each committee was co-chaired by a faculty member and a senior administrator. 
 
To begin the process, the President charged each committee with answering a set of planning 
questions (Appendix K). Committees were encouraged to revise the questions or to develop a 
set of their own queries to guide their work. The committees initially focused their work on 
information gathering, followed by discussion and analysis of the findings. Specific items to be 
addressed were identified and recommendations were elicited. Personnel and costs involved in 
the recommendations were cited when applicable. Examples of data used by the planning 
committees included the college‟s results from the National Survey of Student Engagement 
(NSSE), administered to freshmen and seniors since 2000; the Beginning Survey of Student 
Engagement (BSSE), which the college administered for the first time to the incoming class of 
2007; FSC‟s recent membership in and responses to the 2007-2008 Foundations of Excellence 
Program and feedback about the college‟s report from the Policy Center on the First Year of 
College; academic program reviews; the space utilization study; the results of seniors on the 
Measure of Academic Proficiency and Progress (MAPP); annual Dashboard Indicators; State 
College Performance Indicators which included benchmarks with sister institutions; and 
surveys conducted by the College Library, ITS, Facilities, Residence Life, and other 
departments.   
 
The product of the committees‟ work was a new strategic plan comprising 95 recommendations 
in the areas of academic priorities, student success, budget and resources planning, capital 
improvements, facilities maintenance, and technology direction and investment. Reference is 
made at multiple points in this document to the new strategic plan. In fall 2007, the college 
community was invited to attend open forums and respond to the committees‟ working 
recommendations in person or on the college learning management system, Blackboard. 
Revisions to the recommendations were shared again at the All College Meeting in January 
2008. The recommendations were then published in a final format in spring 2008 and were 
subject to additional discussion on campus in preparation for presentation to FSC‟s Board of 
Trustees. The 2008 strategic plan, A Vision for Massachusetts’s Premiere State College (Appendix 
L), was presented to and adopted by FSC‟s Board of Trustees at its meeting on May 15, 2008. 
 
In fall 2008, the Budget and Resource Strategic Planning Committee (BRC) assumed 
responsibility for consideration of financial requests for the strategic plan proposals. Members 
of this committee, consisting of faculty, staff and students, were charged with prioritizing 
recommendations that require financial support. Items that require approval from college 
governance were submitted to the All College Committee.       
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Areas of Attention (2004 NEASC Site Evaluation Report) 
 
 “Ongoing rigorous planning and coordination in the Division of Graduate and Continuing Education 
(DGCE).” 
 
DGCE planning and coordination was discussed earlier in this report (see pages 3-6) under 
“Response to Areas Identified for Special Emphasis.” 
 
“Efforts to bring departments and institutional entities lagging behind in planning and evaluation 
onboard.” 
 
All academic departments have now provided learning outcomes and goals in their majors, and 
the Offices of Communications and Information Technology Services have been tasked to 
publish these on department websites. By the end of AY2008-09, all academic departments that 
do not undergo external program accreditation will have completed both an internal and 
external program review. As these reviews are completed, department faculty members discuss 
areas of change and improvement for the future. These discussions have already resulted in 
curriculum changes and the development of new courses and concentrations. The VPAA has 
asked departments to report annually on the review of their assessment data and plans for the 
future. 
 
Efforts to promote planning and evaluation across all disciplines are provided through faculty 
development programs. In April 2008, Dr. Barbara Walvoord presented a workshop to FSC‟s 
Department Chairs on “Practical and Feasible Ways to Assess and Improve Student Learning in 
Programs and Departments.” That afternoon, all faculty members were invited to participate in 
her presentation on “Establishing Criteria and Standards for Grading Student Work.” Over 50 
faculty attended. To encourage a value-added approach to assessment, in 2006 FSC upgraded 
its course management system to include e-Portfolio. Training in the use of this tool is provided 
by the Academic Technology and Distance Education (ATDE) staff. The topic was also the 
subject of a conference held at FSC in January 2008: “e-Portfolio in Higher Education: 
Applications in Academic Technology and Learning Outcomes Development.” The new Faculty 
Center for Excellence in Learning, Teaching, Scholarship, and Service (CELTSS) has initiated a 
series of faculty-led and faculty-driven workshops based on an assessment of programmatic 
needs. In conjunction with the Office of Academic Affairs, CELTSS now sponsors the Annual 
Faculty Development Conference, which has focused on a variety of topics, including 
assessment and program planning.   
 
Administrative offices within the institution align their yearly goals to the strategic plan, and 
conduct their own planning and evaluation on an ongoing basis. Each year departments are 
required to submit an Annual Report to the President, citing major achievements during the 
past year and goals for the coming year. The President meets weekly with his executive staff 
and monthly with the President‟s Council; the latter is comprised of both executive and senior 
staff. These meetings provide opportunities to discuss important issues facing the college and 
plan for the future. The vice presidents meet regularly with their staff to review issues and 
monitor progress in meeting their division‟s annual goals. The Vice President for Academic 
Affairs also meets monthly with the Academic Department Chairs. 
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An important component of institutional planning has involved the new Unified Digital 
Campus (UDC). The planning, implementation and evaluation process for this is described in 
Standard Seven.  
 
“Need for a campus Research Officer for Planning and Evaluation to alleviate the burden on an already 
overburdened staff.” 
 
In August 2005, the College hired a full-time Institutional Research Officer to coordinate the 
previously de-centralized research and reporting functions on campus. The current Office of 
Institutional Research (OIR) falls under the Division of Enrollment and Student Development. 
Currently, it has one full-time and one part-time staff consisting of a Chief Institutional 
Research Officer and a part-time Institutional Research Officer. Together, the two staff members 
have over 20 years of experience in the field of Institutional Research. OIR is dedicated to 
supporting efforts to empower student success by ensuring data requirements are met in order 
to accelerate and inform internal and external decision-making.   
 
OIR coordinates and submits all reporting requirements to the Massachusetts Department of 
Higher Education and the US Department of Education Integrated Postsecondary Education 
Data System, In addition, OIR completes over 20 external surveys and more than 40 internal 
and external ad hoc data requests annually. The office has contributed to several important 
initiatives on campus related to planning and evaluation including the creation (in 2007) and 
improvement (in 2008) of the annual Dashboard Indicators report (Appendix J). This 5-year 
compilation of data for key statistics compares FSC‟s performance to its sister state colleges and 
identifies institutional goals in the areas of Enrollment, Student Quality, Student Outcomes, 
Finance, Research, and Staffing. It is a valuable tool for the Board of Trustees, President, senior 
staff, and department chairpersons in strategic planning and self-assessment.   
 
In addition to centralizing research and reporting processes, OIR is also working towards 
centralizing survey results and instruments. In spring 2008, the office began organizing for an 
online “Evidence Library” of institutional and departmental surveys and results accessible to 
the campus community to inform decision-making and measure outcomes. OIR has also played 
a key role in the implementation of the UDC, particularly in creating and generating reports.  
 
A Six-Month Post-Graduation Placement Survey was conducted electronically in November 
2008. Two hundred-one out of 631 recent graduates responded for a response rate of 32%.  Key 
findings are as follows: 
 
 96% of respondents are employed full or part-time. 
 Of those respondents who are currently enrolled in a graduate program (12%), half are 
attending Framingham State College and over 70% are in a Master's program. 
 The vast majority of employed respondents (89%) are working in Massachusetts. 
 About 38% of respondents completed an internship or practicum. 
 The majority of the additional comments made by respondents reflect positively on their 
experience at Framingham State College. 
 
An Alumni Survey of baccalaureate degree recipients three years post-graduation will be 
conducted in Spring, 2009.   
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Projection  
 
The recent state of the economy has become a major focus of the Budget Resources Committee 
as the committee evaluates financial requests associated with the new strategic plan. The college 
is facing difficult decisions in response to state appropriation reductions that are likely to 
continue into the next fiscal year. While it is evident that certain recommendations from the 
strategic plan will need to wait, President Flanagan has made it clear that the college needs to 
move forward with its highest priorities at this time. These priorities are defined as those areas 
central to the college‟s core mission of delivering its students a solid liberal arts education. 
 
In looking forward, the college will be well-served by the expansion of the Office for 
Institutional Research and its contributions to the larger campus-wide activities of planning and 
evaluation. Part of this discussion will include consideration of the 2008 Strategic Plan 
recommendations to create an Office of Research, Grants, and Sponsored Projects and to hire an 
Assessment Coordinator within the Academic Affairs Division. In all, the College has made 
considerable strides since 2004 in addressing its need for institutional research-related staff.  
 
The planning and evaluation of academic programs – both undergraduate and graduate – 
includes comprehensive program reviews on a five-year cycle, with ongoing planning and 
evaluation conducted by each department‟s curriculum committee. Assessment of the report by 
an external reviewer, who conducts an onsite visit, is expected to facilitate curriculum changes 
as needed. Better coordination of alumni surveys through the Office for Institutional Research 
will help in the assessment effort of each program.  
 
In partial response to the concerns raised by comparatively low NSSE scores of FSC freshmen 
on items related to academic advising and student engagement, a First-Year Foundations 
Seminar was piloted during the past two years. This is discussed more fully in Standards Four 
and Six.  
 
A major challenge in the years ahead is likely to be in the area of undergraduate enrollment for 
traditional aged students, since all six New England states are expected to experience steady 
declines in high school graduates over the next ten years. In 2007, a comprehensive marketing 
analysis showed that FSC lost market share among the Massachusetts State Colleges between 
2000 and 2005, that awareness of the college among external audiences was generally low, and 
that the public often thought of it as a “teacher‟s college,” despite a wide range of other 
programs. Plans are underway to develop an integrated marketing approach; a new website 
and a FSC logo have been introduced. Reflecting the need for greater student recruitment and 
coordination, the new position of Dean of Admissions was filled in summer 2008. Other plans 
for student outreach and recruitment include developing more articulation agreements with 
community colleges.  
 
Standard Three: Organization and Governance 
 
Governance is defined by the Collective Bargaining Agreement including the committees that 
are to be constituted, the composition of these committees, and the function of each committee. 
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In February 2007, FSC‟s President Timothy Flanagan established the strategic planning process 
described previously. The five ad hoc committees were established to make the strategic 
planning and budgetary process transparent and to increase participation within the planning 
process. These are worthy goals supported by the college community.   
 
The fundamental governance question is what happens to the ideas and recommendations 
emanating from these ad hoc planning committees? To whom do they report and how do the 
recommendations of the ad hoc planning committees relate to the work of the governance 
committees? Some of the work of the ad hoc committees parallels, duplicates, or supplements 
the functions of contractual committees. These issues were discussed at a meeting among the 
President and members of the college governance committees. It was agreed that 
recommendations requiring action by governance would be forwarded to the All College 
Committee. This process seems to be working well.    
 
There remain concerns regarding membership and representation of various constituencies by 
such ad hoc planning committees.  Faculty, staff, and student membership on the ad hoc 
planning committees consists of a membership that is self-selected. As a result, attendance and 
participation levels were not as stable and predictable as with governance committees. The ratio 
of constituent membership on the ad hoc planning committees is not established or defined. In 
the selection of governance committee membership, the ratio of faculty to staff to students is set 
by the Collective Bargaining Agreement. The President has since agreed with the Faculty Union 
President to formalize the representation on these committees and where issues fall within the 
province of existing governance committees to use these.  
 
“Faculty contract negotiations with the Board of Higher Education appear to take an unusually long 
time. It is not clear what can be done about this, but it is a process that needs to be investigated and 
evaluated for possible improvement.” (NEASC Site Evaluation Report, 2004) 
 
The Collective Bargaining Agreement between the faculty at Massachusetts State Colleges and 
the Board of Higher Education for the Commonwealth of Massachusetts expired as of June 30, 
2007.  Until the end of AY2008-2009, the faculty and librarians will be working under “contract 
continuation,” meaning that the non-financial provisions of the prior agreement are in effect.  
While the process of contract negotiations is beyond the scope of this accreditation report, 
NEASC did request that the college address the issues of faculty-administration relations with 
respect to the current collective bargaining situation. 
 
Prolonged periods of operating under expired contracts with extraordinarily little sign of 
progress at the bargaining table could adversely affect the work environment at the college.  
This has been the trend during the several prior instances of delay in reaching contractual 
accord. Coupled with the current financial straits in which the Commonwealth finds itself, lack 
of progress in concluding a new agreement could have a negative impact not only on existing 
working conditions but also on the college‟s ability to address strategic planning and curricula 
issues. The college is undertaking major efforts with respect to its mission and strategic and 
financial planning. It is preparing for a major revision to its General Education requirement. It 
would be extremely beneficial if both the faculty and administrators could focus on improving 
the posture of the college as opposed to having their attention diverted to Collective Bargaining 
negotiations. 
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The absence of a new contract could result in non-funded personnel actions to include 
promotions earned and awarded. This could produce a morale problem for the college as 
faculty members fail to receive appropriate compensation for mandated contractual work and 
for assembling documentation required of personnel actions. 
 
It is important to note that much of the work performed by faculty is done voluntarily, on an 
extra-contractual basis, as a service to the college. These extra-contractual activities are essential 
for the well being of the institution. With a protracted period of fruitless negotiation, faculty 
may find performing these extra-contractual activities impossible.   
 
“Although Framingham State appears to be working exceptionally well organizationally, it is very lean. 
This is on the one hand something that everyone at Framingham State College is justly proud of. On the 
other hand, it is possible that new senior administrators, or new key appointments to Framingham State 
College, might have difficulty maintaining the high levels of efficiency of the organization while at the 
same time learning their new jobs.” (NEASC Site Evaluation Report, 2004) 
 
Between 2004 and 2008, the college took steps to increase administrative staffing levels while 
maintaining its tradition of administrative efficiency. Careful consideration was given to areas 
of critical need. For example, the NEASC visiting team‟s recommendation to establish an office 
for institutional research was addressed with a 2005 hire of an institutional research officer; this 
important work is now conducted by a 1.5 FTE staff working under the lead of a Chief 
Institutional Research Officer. Other positions added since 2004 include Vice President of 
College Advancement, Dean of Admissions, Director of First Year Programs, Orientation and 
Placement Testing Coordinator, Assistant Director of Residence Life, Director of Campus 
Events, Director of Alumni Relations, Director of Athletics Recruitment, Assistant Director of 
Human Resources, and five positions to support the installation of the College‟s new Enterprise 
Resource Program (Banner). These additions have helped considerably in relieving the 
administrative burden on various staff members throughout the institution, although it should 
be noted that the college will be hard-pressed to retain present staffing levels during the current 
economic downturn.  
 
High levels of efficiency and effectiveness among administrative staff members is directly 
related to their ongoing professional development. Beginning in AY 2007-2008, the President 
asked that annual evaluations be conducted of administrative staff members (unit and non-
unit), and that said evaluations include professional development plans for each person. These 
plans involve commitments to continuing education in degree programs, participation in 
regional and national conferences, and the development of new skills and expertise through 
training and advancement. 
 
“However, it appears that there is a lack of clarity and need for direction for the Student Affairs 
Committee. This particular committee needs to be evaluated and supported in achieving its organizational 
mission.” (NEASC Site Evaluation Report, 2004) 
 
The most recent faculty contract to be in effect (MSCA Contract, 2007) specifies the purposes 
and role of the Student Affairs Committee (SAC). Article VII, Appendix A, Section D, 
“Committees of the College” describes three responsibilities of SAC. First, SAC should consider 
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any issues referred to it by the All College Committee and forward its recommendations on 
these issues to the Vice President for Enrollment and Student Development. Second, SAC 
promotes “student participation in the cultural and social activities of the College.” Finally, SAC 
“shall make studies of the practices, policies and trends related to student life at other 
institutions of higher education in the Commonwealth and in the nation.” Thus, while the 
purview of SAC is contractually clear, the lack of clarity can be addressed through better 
education of campus constituencies about SAC. This has been addressed in part. For example, 
in recent years members of SAC assumed that the committee‟s only function has been to 
periodically review the college‟s student-related alcohol and other substance abuse policies. 
Following direction to align the committee‟s work more closely with contract language, SAC 
has also undertaken a review of measures that impact student life more broadly, such as the 
adoption of an anti-smoking ban campus-wide, security measures in place in the residence hall, 
and the expansion of and policies related to card access for students to various campus 
buildings.  
 
In order to enhance the effectiveness and profile of SAC, the Vice President for Enrollment and 
Student Development has asked the Dean of Students to ensure that SAC actions, minutes, and 
final dispositions are posted on the college‟s governance page in Blackboard rather than 
separately as has been the case hitherto. The overall goal in this and future years is to help SAC 
overcome a legacy as the sometimes overlooked fourth standing committee of governance. 
 
Projection 
 
The state‟s poor economy has already resulted in a 5% budget cut for the college in FY09 and 
FSC faces further possible reductions in the current fiscal year. While it is not known how 
extensive the state budget cuts will be in FY10, the college anticipates a further reduction of 
over 10%. Undoubtedly, this will affect college staffing and the collective bargaining 
negotiations with faculty and other unions. This period of fiscal constraint poses a difficult 
situation in implementing the strategic planning initiatives. The recommendations of the 
Budget Resources Committee will take on growing importance as it prioritizes expenditures for 
strategic planning initiatives. The role of the FSC Board of Trustees will be critical in setting 
direction for managing the fiscal situation and preparing for the future.  
 
As mentioned earlier in this standard, concerns were raised about the roles of the strategic 
planning committees and their relationship to college governance committees. The 
implementation of the strategic plan and its integration into college governance will need to be 
clearly communicated.  
 
Standard Four: Programs and Instruction 
 
At the conclusion of Framingham State College’s decennial accreditation visit in 2004, NEASC and the 
visiting team noted that the fifth-year report give special emphasis to continuing to develop its systematic 
approach to understanding what students are learning and using the results for improvement. In 
addition, the following issues were noted as areas for attention: concerns about freshmen scores on the 
National Survey of Student Engagement, the college’s enrollment research agenda and strategic 
enrollment planning, a clear role for institutional research. 
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The college‟s continuing development of a systematic approach to assessing learning outcomes 
in each academic department and using the results for improvement was described earlier in 
this report. Program reviews play an integral part in the academic evaluation and planning 
process. Each academic major has been placed within a five-year review cycle, and at the end of 
the current academic year, each undergraduate program will have gone through an institutional 
review that includes a comprehensive self-study and site visit and report by an external 
evaluator. Self-studies are constructed based upon guidelines from the Office of Academic 
Affairs (Appendix M) and include a combination of quantitative data (focusing upon students 
and faculty) and qualitative data that identifies program strengths and weaknesses and asks the 
faculty to compare the program to comparable programs. Evaluators are selected by the Office 
of Academic Affairs upon recommendations from the department. Following each review – 
there have been approximately four per year in each of the last four years – the Vice President 
for Academic Affairs and/or the Associate Vice President evaluate the results with the 
department and establish a series of action steps. Outcomes of these reviews have typically 
included a range of curriculum revisions (from new course development to course revisions to 
alterations of major requirements) and changes in resource allocation (for example, a new full-
time position or additional part-time faculty) to increase elective offerings. In the last year we 
have asked departments to address, and reviewers to evaluate, the department assessment 
plans in terms of scope, best practice and value in generating information that can be used by 
the faculty. As indicated earlier, a program review cycle has also been developed for graduate 
programs.  
 
At the undergraduate level, the college has started an assessment process for general education, 
although progress is less far along than for departmental assessment. The college‟s general 
education program was last revised in AY2003-04 with the understanding that the general 
education program would again be revisited and potentially revised in AY2009-10, after a five-
year period. Strategically, the college decided to focus initially on department assessment and to 
deal with general education assessment when the program was next up for revision. However, 
in these five years the college has regularly collected assessment data on the performance of 
students using ETS‟s MAPP (formerly Academic Profile) as well as periodically through a 
survey of general education administered to graduating seniors. These data consistently 
showed that student performance in the area of critical thinking lagged that of their peers. This 
led to a multi-year initiative that focused on incorporating pedagogical strategies that 
emphasized critical thinking into general education courses. Four faculty were initially funded 
to attend a conference on the teaching of critical thinking. On their return, they took the lead in 
sharing the information with their colleagues through teaching circles and seminars.   
 
The general education program is organized around 12 learning goals (Writing, Quantitative 
Reasoning, Modern Language, Literature or Philosophy, Visual or Performing Arts, Physical 
Science, Life Science, Historical Studies, Social and Behavioral Science, Forces in the United 
States, Non-Western Studies, and Gender-Class-Race), and students will typically satisfy the 
requirements by taking a total of 12 courses, with one course selected from a restricted group of 
courses to satisfy each of the goals. Embedded within the 12-goal requirement, the faculty has 
established six “cross-curricular skills” – writing; calculating; speaking; computer; visual or 
performance; reasoning/critical thinking – and each course approved for the general education 
program must demonstrate that it satisfies at least two of the cross-curricular skills. The intent is 
that these foundational skills be stressed throughout the general education curriculum. With the 
 58 
 
recent focus on specifying learning outcomes, the College Curriculum Committee (CCC) last 
year began a review of these cross-curricular skills with the intent of providing greater 
specificity and clarity in defining the elements that must be present for a course to be deemed 
meeting a cross-curricular skill. For example, the CCC recently adopted the following criteria 
for courses that address writing as a cross-curricular skill: evaluated writing should be a 
significant portion of the grade (at least 30 – 40%); writing assignments should receive feedback 
and/or there should be the potential for revision; evaluated written work should encompass at 
least 2,500 words (~ 10 pages double-spaced); evaluation of writing will include, but not be 
limited to, attention to the work‟s thematic unity, development of ideas, organization, grammar, 
and mechanics; types of writing assignments acceptable for this skill would include, but not be 
limited to, essays, research projects that include a written component, lab reports, a series of 
shorter writing assignments. Work is now underway to define the requirements for quantitative 
reasoning, and similar work is planned for the remaining four skills. This work is intended to 
prepare the CCC to look more broadly at the assessment of these skills when the review of the 
general education program is undertaken next year 
 
The college offers 24 graduate programs on a part-time basis. Graduate program reviews and 
assessment plans are guided by a set of questions established by the Associate Vice President 
for Academic Affairs and Dean of DGCE, and parallel the structure of the undergraduate 
program reviews.  The following questions provide the focus for development of the qualitative 
portion of the self-studies and design of assessment: 1) how is the graduate program consistent 
with FSC‟s mission; 2) what are the educational goals, objectives, and program learning 
outcomes; 3) how will graduates demonstrate that they have acquired the knowledge and skills 
identified by these outcomes; 4) in which course(s) are the objectives taught and what 
pedagogical approaches are used; 5) how does the program monitor progress toward achieving 
its goals; 6) in what ways do “learning objectives reflect a high level of complexity, 
specialization, and generalization” (NEASC 4.20); and 7) “Are these objectives clearly identified 
in official publications and on the College‟s website?” (NEASC 4.20). Some examples of the 
responses to these questions are found in Appendix N. 
 
The college has made use of multi-year data that has been collected from the National Survey of 
Student Engagement (NSSE). The data from NSSE led to an emphasis upon active learning 
strategies in introductory general education courses. The First-Year Foundations program, 
described below, is also an outgrowth of a broad effort to address collaborative learning and 
level of academic challenge in the first year of college as identified in the NSSE data. 
 
The college‟s First-Year Foundations program, started in the 2006-2007 academic year, was 
begun in response to an analysis of the college‟s NSSE scores as well as other quantitative and 
qualitative institutional data. For example, the college‟s retention data, as shown in CIHE Data 
Form 5, underscore the importance of expanding this initiative beyond the pilot phase (where it 
has been reaching approximately 40% of the first-year class) to the entire class. The FSC 
Foundations program assists first-year students with the transition from high school to college 
and fosters their commitment to a college education. The First-Year Foundations Program is 
designed to: (1) promote pedagogies best suited to the development of active learners; (2) 
promote the development of faculty, staff and administrators in the delivery of effective and 
developmentally sound information and resources relating to the overall success of first-year 
students; (3) promote development of academic skills that will allow first-year students to be 
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successful learners inside and out of the classroom; (4) encourage student involvement in 
activities leading to meaningful social connections; (5) help first-year students adjust to the 
academic and social expectations and responsibilities of life at FSC; and (6) provide 
opportunities for community involvement. In the Foundations program, students are placed 
into introductory-level college courses, usually general education, capped at 20 students, each 
of which is paired with a one-hour seminar facilitated by a college staff member. Faculty and 
staff coordinate their offerings to reinforce academic skills and integration into the academic 
and social community of the college.   
 
Last year the college participated in the national “Foundations of Excellence in the First Year of 
College” program and completed an extensive self-study of all components of the first-year 
experience. The self-study reinforced the intention to expand the Foundations program to the 
entire first-year class (planned for fall 2009) and resulted in 80+ recommendations, covering 
areas ranging from academic advising, identification of common learning outcomes for first-
year courses, development of engaging co-curricular experiences, and professional 
development for faculty focusing on ways of teaching and engaging first-year students. These 
recommendations have been placed in a matrix for short-, medium, and long-term 
implementation, ease of implementation, and projected impact (Appendix O). 
 
In fall 2008, CASA distributed an electronic Advising Questionnaire to first-year students. 
Based on the responses of 157 freshmen (24% response rate), 98% indicated that they had 
participated in at least one advising session with their advisor. While the majority of students 
indicated that their advisors helped them in selecting courses, results showed that additional 
support from advisors is needed to help students clarify their college plans, understand college 
requirements and procedures, and obtain resources and services on campus. The CASA staff 
will be working with faculty and facilitators of the First-Year Foundations Seminar to address 
this.   
 
An area of strong growth has been in online education, which is administered through DGCE 
and the Division of Academic Technology and Distance Education (ATDE).  Since FSC offered 
its first online course in 1998, 17,000 students have registered in 1,100 course sections covering 
17 subject areas. At the end of each semester, the Director of Distance Education administers a 
survey to online students that seeks feedback about their experiences, including their 
assessment and use of the course management system tools and the services provided by the 
college. The results of these surveys have been used to improve the coordination and delivery 
of courses through initiatives such as the Embedded Librarian Program, Whittemore Library 
Community Page and e-Reserves, e-tutoring, a required orientation program for new online 
faculty, professional development workshops for online faculty, and orientation programs for 
distance learning students. The value of academic technology is also reflected in the number of 
faculty in the day program (where we do not offer exclusively online courses) who nevertheless 
have incorporated technology into their courses. Over half of day faculty take advantage of the 
Blackboard course management platform to at least some extent. College governance is 
presently considering a proposal to offer hybrid courses (a combination of online and in-person) 
on an experimental basis to day undergraduates. The proposal provides guidelines that would 
regulate the offering of these courses and establish who can take and who can offer these 
courses. Completion of governance review is expected by early spring 2009 with hybrid courses 
being available on a limited basis in the day undergraduate program in fall 2009. 
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In order to identify needs for further professional development programs for faculty teaching 
online and to seek their recommendations for strengthening the distance education program, 
the college surveyed 100 faculty who had taught an online course in AY2007-08 (Appendix P). 
Based upon a 30% response rate, findings indicated that more professional development was 
needed in the following areas: developing content for online delivery, building collaboration 
online, engaging students in online course content, using Blackboard tools more effectively, 
using Blogs and Wikis to enhance learning, and integrating streaming video into teaching. 
Several instructors recommended that a senior faculty member be available to mentor new 
faculty teaching online and monitor the course with them.  
 
The college‟s new strategic plan places renewed emphasis upon program development and 
renewal and investigation of new options for instructional delivery. Based upon an assessment 
of current programmatic strengths and resources, and identification of 10-year occupational 
trends, the strategic plan put forth a preliminary list of programmatic areas that the college 
should consider for development. The Strategic Planning Committee on Academic Priorities 
(CAP) put forward a detailed list of factors that should be considered as new programs are 
reviewed, most notably, centrality to college mission and goals, need and likely demand for the 
program in light of occupational trends, and availability of sufficient resources to mount a 
program. The implementation of this part of the strategic plan has been transferred to college 
governance, specifically, the College Curriculum Committee. Student headcount data by 
program, as shown in CIHE Data Form 8, suggests areas where the college might look to new 
programs to build enrollments, for example, criminology being developed by the Sociology 
Department, Environmental Science being developed by Geography and Biology, and 
Health/Fitness being developed by Consumer Science and Biology. To assist with 
implementation of this strategy, the Vice President for Academic Affairs established a program 
development fund to seed promising efforts to start new programs. As noted above in the 
discussion of academic technology, the college is committed to a strong quality presence in the 
area of distance education and is hoping to extend this capability flexibly to its undergraduate 
and graduate programs.  Initiatives to develop more online and onsite degree completion 
program articulations with feeder community colleges are also part of this objective. 
 
Responsibility for enrollment planning and institutional research is situated in the new Division 
of Enrollment and Student Development (see Standard Six) that was established in January 
2008. As noted in Standard Six, an immediate goal has been to create an enrollment plan that 
encompasses recruitment and retention goals and the strategies to achieve them. The 
delineation of five-year recruitment goals was accomplished in fall 2008 (see CIHE Data Form 
6), while the college committed through the strategic planning and Foundations of Excellence 
processes to raising the retention rate for first-year students from 74% to 80% by 2013-2014. 
These separate targets are now being combined into a single set of enrollment goals. 
 
Projection 
 
The college has established considerable momentum with the development of department 
assessment plans. The challenge over the next five years will be to have departments refine their 
systems to include multiple measures of established validity, to institutionalize the assessment 
process so that it becomes part of an annual operational cycle, and to integrate the college‟s 
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institutional research efforts into the departments‟ work.  By the next decennial visit, the general 
education program will have been reviewed and hopefully revised with a clear statement of 
goals that are linked to outcomes and assessment measures. The work at the department and 
general education levels should inform establishment of broader institutional goals. The college 
will continue to explore alternative modes of instructional and program delivery, both to 
enhance and support the learning process and to make our programs accessible to new groups 
of students. As these are developed, the college will need to insure that sufficient support 
services are available to both students and faculty. These services are already in place, but it will 
be necessary for the level of these services to keep pace with the growth in students and/or 
programs. Finally, the college is committed to improving the quality of the educational program 
and services for first-year students. Participation in the Foundations of Excellence program and 
development of our First-Year Foundations represented an excellent start in developing a broad 
set of actions and recommendations to strengthen the academic, advising, and extracurricular 
experiences of the first year. Over the next five years, all divisions of the college will need to 
work together to implement these strategies. 
 
Standard Five: Faculty 
 
At the conclusion of Framingham State College’s decennial accreditation visit in 2004, NEASC and the 
visiting team noted that the fifth-year report give special emphasis to the integration of part-time faculty 
into the institution. In addition, the following issues were noted as areas for attention: faculty salaries, 
particularly as impact on recruitment, high reliance on part-time faculty; number of full-time faculty; 
integration and orientation of part-time faculty, particularly in off-campus programs; and advising, 
focusing on meeting the needs of undeclared students and provision of advising by part-time faculty. 
 
Since the reaccreditation visit in 2004, the college has made intentional, systematic efforts to 
grow the faculty and to adjust the relative proportion of full-time tenured and tenure-track, full-
time temporary and part-time visiting lecturers. Since fall 2004, the number of FTE faculty 
(headcount of all full-time faculty plus number of part-time sections divided by 3) has increased 
from just over 195 to just over 207 in fall 2008. This increase of 6% in FTE faculty during the 
period corresponds with an approximate 2% increase in the undergraduate full-time day 
student population. During this period the relative proportion has also changed, reflecting an 
effort to increase the number of tenured and tenure-track faculty and to decrease reliance upon 
full-time temporary faculty. Specifically, the number of tenured and tenure-track faculty went 
from 141 (72%) in fall of 2004 to 154 (74%) in fall 2008, while the number of full-time temporary 
faculty decreased from 19 (10%) in fall 2004 to 12 (6%) in fall 2008.  [The numbers in parentheses 
represent that class of faculty as a percentage of the total faculty FTE in that semester.] During 
the same period the number of FTE Visiting Lecturers (VLs) in the Day Division increased from 
35 (18%) to 41(20%). The numbers in this section expand upon the overall faculty numbers that 
are presented in the initial chart in CIHE Data Form 7. The small growth in the use of VLs is 
attributable to a number of factors, including an effort to increase support of faculty sabbaticals, 
a small decrease in class size and student teacher supervision ratios, and the introduction of a 
first-year foundations program that on a pilot basis has limited enrollment for the approxi-
mately 200 students enrolled to 20 in their foundation course from the usual 30-35. The use of 
VLs is comparable to our sister institutions and comparable peer institutions. After allowing for 
VLs attributable to course releases of full-time faculty and replacements for faculty sabbaticals 
and other leaves, use of VLs is 15% or lower in most departments (this is the standard specified 
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in the faculty contract), but is regularly higher in some departments such as English (first-year 
writing courses) and the sciences (labs). 
 
In the years since fall 2004 FSC has averaged slightly over a dozen tenure-track searches in each 
year as shown in the faculty appointment data in CIHE Data Form 7. Data from these searches 
indicate that the college continues to be reasonably successful in attracting candidates; for 
example, in AY 2007-2008 the college conducted 15 searches for tenure-track faculty, of which 
12 resulted in the hiring of the first-choice candidate, two in the second- or lower-choice, and 
one was a failed search. Salary offers to new hires can be an issue, although more significant 
discrepancies compared to peer institutions exist at the higher ranks for continuing faculty. The 
most recent salary offers for new Ph.D.s at the assistant professor rank with anywhere from 0-2 
years of teaching experience have been in the low $50Ks (see salary data in CIHE Data Form 7). 
In addition to a salary offer, the Vice President for Academic Affairs has also been including as 
part of most salary offers a modest start-up package (varying from $1,500 to about $10,000, 
depending upon discipline) that includes an amount for moving expenses. These initiatives are 
new since 2005 and have introduced flexibility into a hiring process that is somewhat 
constrained by the use of a contractually mandated salary formula and no ability to adjust 
individual salaries after hire. The ability to show some flexibility in initial salary offers, the 
college‟s attractive location in the metro-Boston area, a collegial and supportive environment 
that values teaching and an appropriate balance of teaching, scholarship and service are 
primary factors in the college‟s recruitment success. 
 
An area of faculty recruitment where the college has not been successful in meeting its 
expectations has been in recruiting a more diverse faculty. In the period from fall 2003 to fall 
2007, the composition of the full-time faculty has gone from 7.5% (12 of 161) to 10% (16 of 167) 
who are members of minority groups. Efforts to review applicant pools to identify qualified 
minorities and to expand recruitment sources and strategies have not produced meaningful 
results. The President has recently formed a College-Wide Diversity Committee to assess 
current practices regarding recruitment and retention of diverse employees and students, as 
well as to examine aspects of campus life, including academic programs and offerings, 
extracurricular organizations and activities, and the general culture of the college to determine 
whether the college is attractive to and welcoming of persons with diverse backgrounds and 
viewpoints. The committee will make specific recommendations for action steps to be taken 
toward the goal of diversifying the college community. 
 
A major college initiative in the five years since the last NEASC accreditation has been to ramp 
up professional development resources and opportunities for faculty across the institution (full- 
and part-time, day and DGCE) and to socialize and integrate new full- and part-time faculty 
into the college. Beginning in fall 2005, an orientation program for new full-time faculty was 
expanded to include a comprehensive multi-day program at the beginning of the academic year 
and several follow-up sessions interspersed throughout the academic year, largely paralleling 
the rhythms and issues of the academic calendar. Beyond the introduction to college offices, 
services, policies, etc., the orientation programs presented new faculty with a consideration and 
discussion of issues impacting their professional responsibilities, e.g., setting clear expectations 
for student performance; developing and using a syllabus as a teaching tool; building a teaching 
portfolio; ways to integrate academic instructional technology into courses; finding an 
appropriate balance among teaching, scholarship, and service; expectations of faculty; and 
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student roles in the advising relationship. These programs have been the responsibility of the 
Office of Academic Affairs and have been handled collaboratively by administrators and 
faculty. 
 
In addition to the formal orientation programs, the college has also developed written materials 
to assist new faculty and integrate them into the college community. Specifically, in 2004-05 a 
“New Faculty Resource Guide” was developed. This online document, available through the 
Office of Academic Affairs‟ website (http://www.framingham.edu/AcademicAffairs/), 
provides a broad array of information, ranging from information about college offices, academic 
policies and procedures, student services, faculty personnel policies, and human resources 
information including benefits and payroll.  The online format makes updating and 
disseminating information fairly easy. We have found that in addition to serving current 
faculty, the resource guide is an especially useful informational tool in faculty recruitment. 
During the past year a comparable guide has been created for visiting lecturers, including both 
those employed in the Day Division and in the Division of Graduate and Continuing Education 
(DGCE). The VL Resource Guide and other efforts to integrate part-time faculty are described 
on pages 9-10 of this report. 
 
A major initiative of the Academic Affairs Division since 2005 has been to increase and enhance 
the professional development opportunities available to all faculty. Guiding themes of this 
effort have been that the faculty development should be directed by faculty for faculty, that is, 
that the agenda must be faculty-determined, that sufficient financial resources must be 
dedicated to the effort to build a credible program and create meaningful opportunities, and 
that development opportunities be provided in all areas of faculty responsibility including 
teaching, advising, scholarship, and service. With the support of President Flanagan, the college 
established the Faculty Center for Excellence in Learning, Teaching, Scholarship, and Service 
(CELTSS) in 2006, and in 2007 dedicated a renovated physical space in the largest classroom 
building on campus to house the center. Two senior faculty were appointed to lead the center, 
and they quickly established a steering committee, representative of disciplines across the 
college and of both senior and junior faculty. One of CELTSS‟s earliest initiatives was to conduct 
a needs assessment survey of faculty to identify their most important professional development 
needs. That has led to an interesting diversity of programming, focusing on the needs of new 
and early-faculty as well as faculty nearing retirement. This effort is being complemented in the 
current year by the college‟s participation in EduVentures multi-institutional survey of faculty 
professional development practices and needs. This information will support CELTSS‟s needs 
assessment of our faculty and also provide benchmarked data to comparable institutions. 
CELTSS has also sponsored programs to support and further other college initiatives, for 
example, a series of seminar programs on teaching first-year students (to support 
recommendations coming out of the Foundations of Excellence in the First Year self-study and 
the college‟s First-Year Foundations program), incorporating e-portfolios into coursework (to 
support the college‟s efforts in program and learning outcomes assessment), and a discussion 
with faculty about how to conduct and use classroom observations. Examples of other types of 
programs that CELTSS has offered include brown-bag lunches providing informal 
opportunities for faculty to talk about their research and book discussions focusing on 
pedagogical issues. The CELTSS steering committee is currently developing the parameters and 
guidelines for a junior-faculty mentoring program. CELTSS operations and this programming 
are funded by $25,000 from college funds. 
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With the support of the Vice President‟s office, CELTSS is shepherding additional major new 
funds to encourage faculty scholarship and curricular innovation. In these areas CELTSS has 
developed or is developing funding guidelines and has established an evaluation process for 
proposal review. The budget for these activities for AY2008-09 included $65,000 to provide 
supplemental support to faculty who are presenting research, $50,000 to directly fund research, 
$10,000 for faculty-student research, over $40,000 in start-up funding for newly-hired faculty, 
and $8,000 in program and course development funds. Since the budget was established, some 
of these funds have been reduced as the college has responded to mid-year state budget cuts, 
but total funding for these operations still remains higher than it was last year. In addition, one 
of the recommendations in the Strategic Plan coming out of the Committee on Academic 
Priorities called for the hiring of a grants writer and coordinator to encourage and support 
faculty efforts to seek external support for their scholarship. That hire had been scheduled for 
fall 2009, but in the current fiscal environment has been delayed, probably for two or three 
years.  
 
Advising of day undergraduate students is handled by the college‟s full-time faculty who are 
assigned advisees through their Department Chair and the Assistant Dean of Academic Affairs 
and Director of the Center for Academic Support and Advising (CASA). Undeclared students 
are advised primarily by the professional administrative staff in CASA. All new faculty receive 
training in advising during their first semester at the college and receive follow-up support 
from CASA and their chairs. Part-time faculty are not assigned advisees, but are expected to be 
available to the students in their courses on a regular and announced basis.  
 
During the past year a committee charged by the Vice President for Academic Affairs has 
developed policies and procedures for an Institutional Review Board to approve research 
involving human subjects that seeks external funding. This has represented a significant 
omission in college operations and is now being remedied.  
 
The new funding to provide additional support to faculty scholarship has generated discussion 
among the faculty and the vice president about whether standards for reappointment, tenure 
and promotion are changing. The collective bargaining agreement governing evaluation policies 
and procedures addresses the areas for review and the types of activity that are considered but 
does not provide much guidance about specific expectations. Recently, this was the subject of a 
healthy discussion at the department chairs‟ meeting, and chairs were asked to carry these 
discussions back to their departments and to focus on the information and guidance that is 
presented to junior faculty. 
 
Projection 
 
The college‟s strategic plan and budget projection had envisioned continuing to increase the 
number of tenured and tenure-track faculty by three in each of the next three years while 
holding constant on the number of full-time temporary faculty and slightly reducing VL FTE. 
This target was predicated upon approximately 1% growth each of these years in the day 
student enrollment and continued growth in the state appropriation of approximately 4.5% 
each year. Although these assumptions have proven true in the fiscal years since FY2005, the 
current fiscal situation of the Commonwealth has resulted in budget rescissions in FY2009, a 
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poor budget forecast for FY2010, and perhaps for several years beyond. Therefore, it is highly 
likely that the college will be delayed in meetings these articulated goals. This year‟s budget 
rescissions have not affected faculty numbers, and the President has made this a central premise 
of our planning to meet the financial challenges. In the next fiscal year the college expects that 
faculty FTE will remain level with the current year and to maintain the relative proportions 
among full-time temporary and part-time faculty. Some realignment of positions among 
departments is expected in order to encourage and support program growth and adjust to 
enrollment changes among departments/majors (see Faculty by Department in CIHE Data 
Form 7). 
 
In the area of faculty recruitment, if one presumes continued growth in state support and 
regular increases in salaries through collective bargaining, then the college should be able to 
maintain its ability to recruit faculty. Even in the absence of expected budget growth, the college 
expects that salary offers would be relatively unaffected because the contractually mandated 
salary formula establishes only a floor or minimum for a salary offer and the vice president has 
flexibility to increase the offer. However, this can lead to both salary compression and inversion 
among faculty, and this, along with lagging salaries at the upper ranks, is emerging as a more 
pressing problem. This problem is acknowledged by both the administrations of the 
Massachusetts state colleges and the faculty union representing the faculty at the nine state 
colleges. Further, it is the subject of bargaining in the current round of negotiations for a new 
collective bargaining agreement and some financial proposals have been made to begin to 
remedy these problems. At FSC, problems of compression and inversion are of somewhat lesser 
magnitude than at most of our sister institutions because of a practice of adhering more closely 
to the salary formula. 
 
Standard Six: Student Services  
 
Areas for Attention 
 
“Consistent attention must be paid to the new model for delivering academic and student services. The 
combination involves a number of critical services and programs which must be kept on track. There 
should be frequent reviews by senior administration to assure success.” (NEASC Site Evaluation 
Report, 2004) 
 
In 2004, academic support and advising services were melded with co-curricular and residential 
student services under the leadership of one Dean of Students, who reported directly to the Vice 
President for Academic Affairs (VPAA). The intent was to establish leadership and a unified 
service model in both the academic and social realms of student life. Between 2004 and 2008, 
this administrative model flourished, resulting in deeper understanding and improved 
collaboration among college personnel with respect to student success, support, challenges, and 
development. Collaboration was developed through weekly “Dean‟s Council” meetings during 
which department heads from each of the combined areas developed and shared department 
goals, assessments, and outcomes, categories that formed the bases of an annual report to the 
VPAA and the President of the College. Over time, departmental goal-setting became an 
embedded annual process, and assessment of efficacy grew more sophisticated as the various 
departments moved beyond internally developed studies (e.g. focus groups and questionnaires) 
to the use of nationally-normed instruments used in the assessment of student affairs functions 
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in higher education. Specifically, such instruments are regularly used to assess the residence life 
program, orientation, health services, multicultural affairs, and academic support and advising. 
These assessments are undertaken in addition to the regular use of NSSE and BCSSE. 
 
In January 2008, the college‟s administration was once again re-organized, with the areas 
blended under the Dean of Students added to enrollment management functions, forming the 
new Division of Enrollment and Student Development. The new division was established for 
the purpose of developing a more seamless and effective undergraduate student experience, 
with the division‟s various administrative areas responsible for student development from the 
prospect stage through graduation and initial career placement. After a competitive search 
process, the college‟s Dean of Students was hired as Vice President of Enrollment and Student 
Development and the former Director of Health and Wellness Services was promoted to be 
Dean of Students. The structure of the new division, represented in the current organizational 
chart, includes, therefore, two administrative “families” – traditional student affairs 
departments and a set of enrollment areas that include Admissions, Financial Aid, Registrar, 
and Institutional Research. Furthermore, the division‟s staff continues to build on the 
collaborations developed with Academic Affairs staff and faculty, particularly in the areas of 
the first-year experience, academic advising and support. Once again, the leadership challenge 
within the new division is to bring together administrative areas that have not traditionally 
functioned as a team and to develop common goals and service standards. In its first year, 
division leaders have set an ambitious agenda that includes commitments to: 1) establish goals 
for admissions and enrollment over five years, 2) improve the quality of recruiting efforts,  
3) establish data management protocols with respect to student records, 4) better understand 
and publicize financial aid data, 5) improve the process for the distribution of college grant aid, 
6) establish better transitional and support resources for service members, 7) broaden the 
college‟s community service partnership with the United Way, 8) begin implementation of the 
recently completed Foundations of Excellence self-study on the first-year experience, 9) launch 
annual six-month out and three-year out surveys of alumni, and 10) promote high quality 
service standards in transactional processes. All of these division-wide goals are subject to the 
processes of assessment and continuous improvement, mirroring the process in place in each 
administrative department within the division. 
 
“In view of the emphasis on retention, the College should review the Orientation and other first-year 
programs and consider whether more emphasis should be placed on the first-year experience.” (NEASC 
Site Evaluation Report, 2004) 
 
Two major developments have transpired in the years following the NEASC team‟s visit to the 
college. First, a Director of Orientation and First Year Programs was hired in 2005 to coordinate 
the first-year experience and to work towards implementation of a comprehensive and effective 
first-year experience. As part of this new office, a full-time coordinator of the Orientation 
program was hired the following year.  
 
Second, the Dean of Students and the Director of Orientation and First Year Programs 
organized the college‟s involvement with the Foundations of Excellence in the First College Year, 
the nationally recognized program hosted by the Policy Center on the First Year of College. 
After joining the 2006-2007 cohort of institutions, a wide-ranging group representing faculty, 
staff, and students conducted a comprehensive self-study of the first-year experience at FSC. As 
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the college was undertaking the development of a comprehensive five-year strategic plan, the 
Foundations of Excellence (FoE) self-study was undertaken with that context, with the first-year 
self-study‟s recommendations embedded in the overall strategic plan‟s recommendations for 
improvement goals over the next five years. Recommendations from the FoE self-study were 
briefly described in Standard Four.    
 
The college has set a goal of increasing first-time, first-year student retention to the sophomore 
year from its current level of 74% to 80% by academic year 2013-2014. 
 
“Ongoing attention should be given to opportunities for (staff) organizational and personal 
development.”(NEASC Site Evaluation Report, 2004) 
 
Beginning in AY2007-2008, the President of the College required that all staff be consulted with 
regarding their professional development plans as part of the annual personnel evaluation 
process. Therefore, each professional staff member has a plan for improving skills and, where 
appropriate, credentials through ongoing membership in professional organizations, continuing 
education, training, and mentoring. While the contract for the Association for Professional 
Administrators (APA), the union for administrators, provides for professional development 
monies, the college‟s senior administration is committed to supervisory policies and practices 
that recognize the needs of employees to grow professionally over time and the benefits such an 
approach brings to the college and its students as a whole. 
 
“The fantastic success of the new athletic and recreation facilities is adding pressure for more hours and 
services. An overall review of the operating hours of such facilities should be undertaken especially in 
view of the expressed desire to provide more programs on weekends.” (NEASC Site Evaluation Report, 
2004) 
 
Operating hours of the Athletic and Recreation facility have been increased and the 
programming levels for such activities as intramural sports have grown extensively since 2004. 
The addition of once-a-month “Super Weekends,” with extensive, multi-interest programming, 
has done much to enhance students‟ sense of social life on campus. The college has identified 
extended hours of service in the Library and the “Snack Bar” area of the College Center as the 
next goal in terms of improving weekend and evening life on campus, but current fiscal 
constraints may require postponement of this commitment. 
 
Projection 
 
Student Services at FSC have, beginning in 2004, undergone an administrative makeover 
designed to improve efficiency and effectiveness in the co-curriculum and in the student 
transactional environment. These changes have led to vastly improved communications 
between students and the college‟s administration and a common dedication among staff 
members, and by association faculty, to the proposition of student success. We believe that a 
steadily improving retention rate is the best evidence of this change, but remain dedicated to 
the assessment of student services as the best way to ensure continuous improvement. Over the 
next three to five years, the Division of Enrollment and Student Development will continue to 
assess efficacy of its services, but will also establish learning goals in the co-curriculum and 
develop assessments to measure achievement of these goals. As is the case across the college, 
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the division will need to carefully monitor its resources and activities in order to maintain 
momentum during the current financial downturn; in this the standard of professionalism that 
is a major strength of the college‟s culture will serve the institution and its students well. 
 
Standard Seven:  Library and Other Information Resources 
 
Whittemore Library 
 
In the 2004 self-study report submitted to NEASC, the library portion of Standard Seven 
included projected improvements that would be addressed before the next accreditation review. 
Since then, efforts have been made to address the specified projections by upgrading library 
resources and services in the areas of collection development, research instruction, assessment, 
and facilities planning. The 2004 NEASC report of the Evaluation Team stated the following: 
 
“Given the importance the college has placed on widespread access to information, the position of 
Instructional Services Librarian should be filled as soon as possible.” 
 
“Future campus space planning should include improvements to the Library portion of the building.” 
 
“There should be a commitment to supporting the growth of the library materials budget.”  
 
These areas of attention have been addressed in the following manner: 
 
Instruction Services Librarian position: During AY2005-2006, the position of Instructional 
Services Librarian was filled by an existing Reference/Electronic Resources Librarian and 
permission was given to hire a replacement. Since then, the library‟s instructional offerings have 
been expanded to include other full and part-time librarians with subject interest or expertise 
available to collaborate with faculty on the best way to teach research skills to their students. 
This allows the Instructional Services Librarian to spend some time scheduling classes, 
engaging faculty in collaborations that foster learning activities, and creating and administering 
assessment instruments. Some enhancements to the instructional program include creating 
lesson plans to ensure most freshmen receive similar basic research skills training sessions 
through in-library basic skills sessions, in-class training sessions, sessions targeted for specific 
assignments, embedding a librarian in coursework as a research coach, and embedding a 
librarian on the discussion board section of Blackboard course sites. In addition, librarians make 
themselves available for research assistance via email, instant messaging, or Skype.  
 
Currently, assessment tools administered by the Instructional Services Librarian primarily 
consist of pre and post instruction session questionnaires for students and faculty regarding 
general satisfaction with the content of the sessions. Additional ways to get more targeted 
feedback will be developed for the upcoming semester and a more consistent accounting of 
improvements on how feedback is addressed will be in place. Using the Association of College 
and Research Libraries (ACRL) standards in information literacy as a guideline, the librarians 
continue to refine an instructional program that has the following student learning outcomes: 
the ability to evaluate a variety of information resources for usefulness and authenticity; the 
ability to identify and use core research tools in a chosen discipline; and the ability to apply 
information seeking strategies to assignments and other research. The library‟s first effort at 
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conducting a nationally standardized survey, LibQual, was in March 2007 and the results serve 
as a benchmark for future surveys. Librarians plan to improve and formalize the use of existing 
in-house student questionnaires, develop a more targeted feedback mechanism for faculty, and 
explore offering a more varied menu of options for librarians to work directly with both faculty 
and students. Librarians plan to systematically document and track verbal comments and 
evidence that illustrate the impact of library services on student success, and are currently 
developing lesson plans to be used in classes with first-year students to ensure a standardized 
approach to teaching basic level research skills. In addition, librarians have conducted training 
sessions on the use of RefWorks, a web based citation management service, which can be 
accessed from on and off campus, to organize, manage, and create a personalized database of 
imported references that can be formatted for bibliographies and shared.    
 
Building Improvements:  During AY2005-2006, the library staff explored ways to update 
services and enhance the functionality of the library building. Discussions took place with IT 
staff to incorporate additional technology into the building. New PC‟s and monitors were 
installed and printing efficiency was upgraded by adding three Pharos print release work-
stations on several levels of the facility. Furniture upgrades were made in the Reference Room, 
comfortable seating was added to the study areas, and a SmartMarket containing coffee, cold 
drinks, and snacks was installed in the lounge. In 2007, meetings began to take place between 
library staff, college administrators, the Facilities Director, and faculty and student 
representatives to plan more extensive building renovations. Phase One of the plan scheduled 
to begin during the summer 2008 has been delayed due to the college‟s budget situation. The 
project will consist of rebuilding a more streamlined Circulation Desk area that is ADA 
compliant and includes an office for the Circulation Librarian, and updating the study carrels 
on the main floor. Other phases of the renovation will be implemented over time and as the 
budget allows. Plans include creating several group study spaces, adding comfortable seating, 
creating an instruction classroom/lab, and relocating and updating Reference Services and the 
College Archives and Special Collections. Also planned is the relocation of Technical Services 
which will allow for the installation of a Cyber Café and will help promote the library as a more 
comfortable hub on campus. Included in each phase will be improvements to electrical wiring 
and lighting, and furnishings for flexible seating configurations. The goals of the renovation 
plan are to provide a more welcoming and user-centered environment that has a combination of 
complimentary services for students in one location, to make better use of the teaching and 
learning spaces and create self-service opportunities, to enhance services for students and 
upgrade the work environment for staff, to create collaborative technology rich workspaces 
where students make use of the library‟s combined online and print collections and software, 
and to improve access to student support from subject specialists and technology staff.  
 
Collections Budget: As described in the 2004 self-study, the Library Trust Fund is maintained by 
the college, but predominantly supported by student fees. The annual costs associated with 
purchasing materials, maintaining commitments to subscription vendors, contracting additional 
staff, and upgrading equipment continue to increase, but the Trust Fund has been able to 
adequately meet the research needs of students and faculty by participating in cooperative 
state-wide database purchasing and negotiating for consortium discounts. Initially, the college 
provided an additional $30,000 for FY2009 to fund materials and equipment, but had to reduce 
the increase by $15,000 to adjust to the recent state-wide budget cuts. In FY2009 the library was 
awarded two Library Services and Technology Act (LSTA) grants from the Massachusetts 
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Board of Library Commissioners. The Academic Library Incentive Grant for $5,000 will be used 
to improve the Business reference resources that support the college‟s new MBA program. The 
Preservation Survey Grant for $2,500 will be used to hire a consultant to conduct a review of the 
condition of the college‟s Archives and Special Collections and recommend preservation 
options for these materials. This is the required first step to creating a digital repository for 
some of the library‟s historic resources that will result in providing electronic access to a wider 
audience. Some preliminary discussions have taken place between the Library Director and the 
newly appointed Vice President for Advancement on potential fundraising opportunities 
targeted for library building improvements and collection development in key subject areas. 
 
Projection 
 
In instructional services, it is projected that librarians will continue to collaborate with faculty to 
design problem solving activities, develop assignment series, and promote self-directed 
learning activities that teach research strategies and increase connections between in class and 
out-of- class learning. Moving forward, the library staff will continue to expand on these efforts 
and meet periodically to determine if goals are being met, if tutorials are being used, if lessons 
learned from formal and informal student and faculty feedback are being addressed and 
positive changes are being made, and if faculty indicate assignments are reflecting the success 
with which students are finding and using appropriate research tools for their coursework.  
 
The commitment of library staff is to present a variety of options for students to improve 
research skills, to respond to the changing needs and learning styles of students, and to partner 
with faculty by serving as subject specialists and helping students achieve discipline-specific 
learning objectives. A related initiative being discussed with Academic Technology staff is to set 
up an assessment structure that would provide us with a baseline for information fluency. In 
addition, increased participation by librarians in the First Year Foundations program and 
collaborations with IT staff to ensure seamless access to library resources from on and off 
campus will positively impact the academic success of first-year students. Connections will 
continue to grow with Distance Education staff to ensure that that online, hybrid, and 
international students are able to easily access library assistance and electronic resources via 
expanded embedded librarian programs, and IM, or email assistance. 
 
The Library Building Committee that was formed in the fall of 2007 to review and recommend 
architectural and technological options for improvements in the library “as place” will meet 
again when funding for the initial phase of improvements is approved. When Phase One of this 
project is implemented, there will be significant improvements to electricity, lighting, 
furnishings, and access to services on the main floor. Moving forward, the focus will be to 
enhance the technological offerings in the building. It is projected that over the next few years 
these upgrades will make the space more functional and will positively impact the way 
students study individually and in groups. With plans to conduct another LibQual library 
satisfaction survey in 2010, it is expected that feedback on service assistance, access to resources, 
and the building “as place” will be improved.    
 
Library staff members currently serve on the college‟s newly formed Budget and Resources 
Committee. There were Library Trust Fund expenditure reductions for FY 2009 and it is 
projected that we will continue to face state-wide economic challenges over the next few years. 
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With the college‟s continuing expansion of online and hybrid course offerings, our priority is to 
provide more resources electronically. The library staff is committed to meeting these 
challenges by participating in cooperative purchasing agreements, working with the Vice 
President for Advancement on funding opportunities for targeted resources, and pursuing 
grants. 
 
Other Information Resources 
 
“The College’s aging administrative information system was developed internally and may prove 
problematic when it comes to integrating web tools aimed at students and others, such as online 
registration. There is a proposed assessment process to determine its viability in comparison with 
commercially available products. It is strongly recommended that this assessment be funded.” (2004 
NEASC Evaluation Team Report) 
 
“The grant-funded portal project provides an excellent opportunity to bring Oracle technology to the 
College at a low cost. However, it presents some possible long-term support issues for a department that 
is already over-committed. It may also prove to be a complicating factor in future systems integration by 
overlaying an additional application onto the administrative information system. It is recommended that 
an assessment occur that weighs the ongoing costs and functionality of this portal against those of 
commercially available portal products such as Blackboard.”  (2004 NEASC Evaluation Team Report) 
 
The college has successfully converted to a commercially available administrative information 
system and portal. In June 2005, the President and Vice Presidents approved moving forward 
with an evaluation of commercially available software as an alternative to the internally 
developed system used at that time. Consistent with the NEASC Evaluation Team‟s 
recommendation, this decision was based on the results from a comprehensive assessment of 
the existing system and analysis of major business processes. Subsequently, a request for 
proposal was issued to qualified vendors. Respondents were thoroughly vetted during the 
procurement process, which involved participation from personnel representing all functional 
areas of college operations. By May 2006, the Board of Trustees formally approved the project 
charter and funding for up to $5.7 million to replace the internally developed administrative 
system and the existing portal. The implementation phase of the project officially kicked off on 
September 15, 2006.  FSC is now in the third and final year of implementing the complete 
SunGard Higher Education “Unified Digital Campus” solution, which goes beyond converting 
off of the pre-existing systems referred to in the NEASC Evaluation Team Report.   
 
Efforts so far have yielded several long anticipated and significant improvements:  
 
 Students, faculty and staff now have the ability to access personalized information, and 
conduct secure transactions, using the college‟s new information portal (which has 
replaced the portal that was implemented as part of a CampusEAI grant sponsored by 
Oracle).  
 Enrollment applications for both undergraduate and undergraduate programs are being 
processed using the new system. 
 All students are using the new system to register for courses themselves online via the 
world-wide web. 
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 The college now accepts online credit card payments via the web, processes these 
transactions in compliance with industry standards, and updates financial records 
automatically.  
 A new financial system is in place that is now used for accounting, purchasing, vendor 
payment, budgets, revenue, grants, fixed assets and is integrated with student billing 
and accounts receivable. 
 
More work is underway and expected to be completed during AY2008-09 in order to fulfill the 
mandate of the original project charter:  
 
 College operations will continue to transition, and online services will be expanded and 
enhanced as the institution finds ways to make the best possible use of the new system. 
 A new reporting strategy and analytics infrastructure is being developed and deployed.  
 The “Advancement Module” and the “Human Resource Module” of the new system (for 
non-payroll functionality) are being configured for a planned rollout in 2009. 
 The addition of workflow automation and document management (imaging) capabilities 
are being implemented for a planned rollout later this year. 
 
Projection 
 
The college has invested significant time, expertise and money in a new administrative and 
student information system as part of the “Unified Digital Campus” initiative. The institutional 
impact of this investment is expected to continue yielding substantial benefits to FSC within the 
following areas: 
 
 Security and Integrity of Institutional Data 
 Improved Information Services for Students, Faculty and Staff 
 Streamlined Business Processes 
 Efficient Access to Data, Information, and Transaction Processing 
 Responsiveness to State/Federal/Internal Reporting Requirements 
 
The extent to which the college is able to realize the expected benefits is directly proportional to 
the organization‟s increasing capacity to maximize the yield from the initial investment over 
time. In response to this need, the college has established the basis for developing 
organizational capacity with this in mind. The scope of this includes: 
 
 Establishing a team of people charged with the stewardship of institutional data, 
operational use of the enterprise-wide student and administrative information system, 
and the provision of information services that attract, serve and retain students at FSC. 
 Developing a set of common expectations that will guide the provision of centralized 
support for the information technology infrastructure, and the decentralized ability to 
configure and make best possible use of administrative and student information 
systems. 
 
The college‟s use of administrative and student information systems and provision of online 
services will continue to be benchmarked against the best practices established by national 
organizations such as EDUCAUSE, peer institutions and other State and Community Colleges 
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within the Commonwealth of Massachusetts. The College‟s Strategic Planning Committees and 
President‟s Council will continue to guide priorities and resource allocation for enhancing 
institutional effectiveness within the domain of information systems and online services. 
 
Standard Eight: Physical and Technological Resources 
 
Physical Resources 
 
The FSC campus land area is approximately 50.0 acres in three non-contiguous groups of 
parcels: the 33.9-acre main campus, a 12.4-acre athletic field area, and a 3.7-acre parking lot and 
storage facility on Union Avenue, located 1/2-mile southeast of the main campus. Total parking 
lot capacity is 1,837: 380 faculty/staff spaces, 883 commuter spaces, 495 resident spaces, and 79 
spaces dedicated to handicapped persons, visitors, and contractors. 
 
There are 772,599 square feet of gross academic, office, and student service building space on 
campus. In addition there are seven residence hall buildings totaling 341,900 square feet that 
house 1,500 resident students.  
 
 “The College is encouraged to designate a judicious portion of its unrestricted reserves as part of its 
future capital financing, an initiative that could advance scheduling for some of the modernization of its 
science labs, performance spaces, faculty and administrative offices and dining facilities.” (2004 NEASC 
Evaluation Team Report) 
 
Since the 2004 NEASC Evaluation Team Report, and in response to the Team‟s recommenda-
tions, the college has focused on the following major studies and capital initiatives: 
 
 Development of the Capital Master Plan (including Academic Classroom/Laboratory 
Utilization Study) completed November 2007. 
 
 The Public Higher Education Bond Bill, passed in June 2008, authorized funding for the 
modernization and expansion of the science facilities in Hemingway Hall ($51.4 
Million). The study architect was selected August 2008; however, the project is not 
anticipated to start until 2012. 
 
 The renovation of a O‟Connor Hall residence building, utilizing a $9.4 million roll-over 
funding Four-Party Letter-Agreement between state agencies and the Massachusetts 
State College Building Authority (MSCBA). This funding will allow for the transfer of 
the building from the MSCBA to the state for adaptation of the residence hall to faculty 
office and academic use. The target date for completion of this renovation is September 
of 2011.  
 
 The Public Higher Education Bond Bill, passed in June 2008, authorized funding for 
McAuliffe Center addition and renovation ($9.3 million). 
 
 Extensive repairs and improvements to the existing residence halls on campus as part of 
the Residence Hall Repair Program ($46.8 million six-year program) completed August 
2008. Funding for these projects was secured through the Massachusetts State College 
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Building Authority. 
 
 Secured MSCBA funding commitment for the design and construction of a new 
residence hall. This 400-bed facility with neighborhood-style room configuration is 
scheduled for completion and occupancy in September of 2011 and will replace the 
capacity lost to the renovation of O‟Connor Hall.  
 
 A comprehensive Parking Study was completed May 2008. It was determined that 
current parking space supply adequate for current use, however, a parking space deficit 
will be realized in three years. 
 
 Renovations, additions, and improvements to the College Center. This $8 million five-
year program is scheduled for completion in October 2009. Funding for this project was 
secured through the Massachusetts State College Building Authority. 
 
In addition to the above major projects, the college annually expends approximately 4% of its 
operating budget on capital renewal, repair, and maintenance projects. These projects are 
focused and selected based on the Department of Facilities and Capital Planning mission 
statement adopted in March of 2008.   
 
The 2004 NEASC Evaluation Team Report encouraged the college “to ensure against prolonged 
insufficiencies in maintenance and custodial staffing that could compromise its standards for 
timely repairs, sanitation and preventative maintenance. “ No significant changes in the 
facilities department maintenance and custodial staffing levels have taken place.  
 
Technological Resources 
 
“It is strongly recommended that the proposed Technology Director position be funded and filled as the 
budget allows. With Framingham State College’s network growing increasingly complex, it is essential to 
have a manager in place to oversee it more closely.” (2004 NEASC Evaluation Team Report) 
 
Organizational changes were made within Information Technology Services in response to the 
growing complexity of the college‟s increasingly complex technological infrastructure and 
information systems. The college appointed a Director of Systems and Network Services 
following an internal reorganization, and also hired a Director of Administrative and Student 
Information Systems. These personnel now provide the necessary management oversight of 
projects and day-to-day operations that are required to adequately support the current 
environment. In addition, the college also returned to previous levels of staffing within IT 
Services by hiring a Database Administrator, Portal Administrator, Systems Administrator, 
Reporting Specialist and two Programmer/Analysts. 
 
The college‟s technological infrastructure doubled in size since 2004. The build-out of a new 
computer room in the Doyle Technology Center took place during this period, in conjunction 
with the installation and configuration of systems and network infrastructure implemented as 
part of the “Unified Digital Campus” initiative. During this time other projects had to be 
managed related to building renovations and the complexity of the system architecture 
multiplied as it expanded. The performance, reliability, and security of systems and network 
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services improved even during this period of significant change. This is due in large part to 
adequate staffing levels, management oversight provided by the Director and the collective 
expertise of the staff within the department.  
 
All of the “Unified Digital Campus” project milestones were reached according to schedule and 
project expenditures have remained within pre-approved levels of funding. This includes the 
conversion of data from the legacy system, integration with third-party applications, 
configuration of the student and finance modules of Banner, development of reports, 
establishment of an online payment gateway, and the rollout of a new portal including self-
service applications (e.g. web registration). During this time technical staff received training on 
the new systems while simultaneously managing the transition from implementation to 
ongoing support, even as implementations of additional modules were started. The availability 
of online services for students, faculty and staff were significantly expanded and enhanced with 
acknowledged improvements from an end-user perspective (particularly among students).  This 
is also largely attributable to adequate staffing levels, management oversight provided by the 
Director and the collective expertise of the staff within the department.   
 
Projection 
 
Going forward, these personnel and others within IT Services will play an important role 
working in collaboration with cross functional teams at the college to enhance institutional 
effectiveness through the continuous improvement of online services and how the institution 
manages information. The challenge in this regard will be to continue the successful transition 
away from a purely centralized support model by establishing and continually calibrating 
shared management oversight, and decentralized versus centralized responsibilities. It is 
particularly important to make this transition prior to the departure of the consultants who are 
providing guidance with the implementation and support of the new systems. Progress in this 
regard will be measured against the original “Unified Digital Campus” project charter, the 
institution‟s strategic plan and benchmarked against best practices established by national 
organizations such as EDUCAUSE, peer institutions and other State and Community Colleges 
within the Commonwealth of Massachusetts.   
 
Standard Nine: Financial Resources 
 
The 2004 NEASC Evaluation Team Report included the following recommendations for 
Standard Nine: 
 
“While beginning the new capital program for Housing renovations and repairs, the College will want to 
communicate well with residents to win their support for paying higher housing rates sufficient to fund 
the remaining upgrades within a timetable that resolves residents’ complaints about current housing 
inadequacies.”  
 
“The College will need to address how best to upgrade its administrative software systems if it is to 
improve integration of financial reporting tools, offer online registration and online payment processes 
and coordinate reporting and processing between offices performing financial aid and student billing 
functions.”  
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“It is advised that the College and Foundation jointly develop guidelines that credit the Foundation for 
revenues derived from the Annual Fund program, capital campaigns and estate gifts. This measure could 
serve to improve reporting on restricted and unrestricted gifts and to enable the Foundation to maximize 
interest and individual earnings from future fund raising initiatives.” 
 
Housing Program 
 
Since the submission of the NEASC Evaluation Team Report, the college has completed a six-
year (FY2003-FY2008) $46.8 million comprehensive Residence Hall Repair Program. This staged 
program, with work completed over six summers, has resulted in upgrades to all six residence 
halls on campus with funding provided by Massachusetts State College Building Authority 
revenue bonds and Commonwealth of Massachusetts General Obligation Bond support.  
Despite rent increases to account for additional debt service (reflected in reported rates on CIHE 
Data Form 3), Fiscal Year 2009 rents (averaging $4,928 per year) are among the lowest in the 
state college segment and are $447 (or 8.3%) below the segment average. Further, these rates 
remain significantly below local market rates as confirmed by an independent student housing 
demand study (Anderson Strickler, LLC 2006) undertaken as part of planning for a new 
residence hall that is currently in project design. The Senior Vice President for Administration, 
Finance and Technology communicated with students about the need for rent increases through 
meetings with members of the Student Government Association, residence hall „town meetings, 
and in general student information forums.  In view of the considerable upgrades made, most 
students expressed support for the comprehensive repair program. 
 
Administrative Software System 
 
As previously described, the college is now in the third and final year of implementing the 
complete SunGard Higher Education “Unified Digital Campus” solution. This decision was 
based on the results from a comprehensive assessment of the existing system, analysis of major 
business processes, and an extensive review of available options. In May 2006, the FSC Board of 
Trustees approved the project charter and funding for up to $5.7 million to replace the 
internally developed administrative system and the existing portal. As of the end of Fiscal Year 
2008, the project remains on schedule and budget (with $4.4 million expended through FY2006-
FY2008) with scheduled completion by the end of Fiscal Year 2009.  
 
Fund Raising Accounting 
 
As suggested by the NEASC visiting team, private fund raising is now undertaken under the 
auspices of the Framingham State College Foundation (with development activity, including 
Alumni programs and services, performed by the College‟s Advancement Office) with 
deposited funds credited to the Foundation account (effective Fiscal Year 2005).    
 
Overall Financial Resources Assessment Update 
 
FY2008 Audit Findings 
 
Highlights from the Framingham State College Fiscal Year 2008 Financial Statements 
Independent Audit (summarized on CIHE Data Forms 1 & 2) included the following: 
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 The College's financial position remains strong as of June 30, 2008, with total assets of 
$88.1 million (an increase of $2.8 million, or 3.2%, from FY2007) and liabilities of $30.8 
million (an increase of $1.0 million, or 3.4%, from FY2007). Net assets, which represent 
the residual interest in the College's assets after liabilities are deducted, increased $1.8 
million, or 3.3%, from fiscal year 2007 to $57.3 million as of June 30, 2008.  
 Aggregate accumulated unrestricted net assets may be used to meet the College's 
ongoing obligations to its stakeholders (undesignated unrestricted net assets 
totaled $13.3 million as of June 30, 2008). The College may also allocate these 
unrestricted net assets in the future to other uses such as capital expansion, 
capital repair, new programs and long-term investment.  
 
 The Framingham State College Foundation, Inc. had net assets of $5.7 million (an 
increase of $0.4 million, or 6.8%, from FY2007) as of the close of Fiscal Year 2008.  
 
 Revenues from tuition and fees, state appropriations and capital support, private 
fundraising, investment income, and other sources totaled $69.5 million (a decrease of 
$2.0 million, or -2.8%, from FY2007).  
 State appropriations (including fringe benefits coverage) and grants for 
operations net revenue increased $2.5 million (8.6%)  
 State appropriations and grants for capital projects net revenue decreased $4.6 
million (-62.0%)  
 Tuition and fees (less scholarship) net revenue increased $0.6 million (2.6%)  
 
 Expenses incurred during Fiscal Year 2008 totaled $67.7 million (an increase of $7.2 
million, or 11.9%, from FY2007).  
 The College's Debt Burden Ratio as of FY2008 is 2.1 % signifying potential 
additional debt capacity.  
 
 State appropriation support per FTE student for Framingham State College remains 
slightly below the average of the Commonwealth's other state colleges.  
 State support per student is $66 (1.3%) below the average support provided other 
comprehensive state colleges (of note, in FY2004, state support per student was 
$835, or 16.0%, below the segment average).  
 
 Comprehensive tuition and fees, room, and board costs for students attending 
Framingham State College are the lowest in the segment.  
 Student costs are $851 (5.8%) below the average total student costs at other 
comprehensive state colleges (of note, in FY2004, student costs were $1,010, or 
9.7%, below the segment average).  
 
Factors that may impact the future that were identified in the College‟s Management Discussion 
and Analysis section of the FY2008 Financial Statement Audit include: 
 
Strong financial support over the past few years has supported the College's implementation of 
its strategic plan, "A Vision for Framingham State College: University Learning in a College 
Environment" (September 2004; annual updates). This plan has articulated an aggressive 
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agenda including expansion of faculty and staff; a comprehensive capital renovation program; 
new student services; and a general enhancement of the recognition of Framingham State 
College as a high quality teaching institution that provides solid liberal arts education and 
professional training for the benefit of students and the Commonwealth. A new strategic 
planning exercise was completed during 2008 and a revised set of priorities and objectives have 
been identified to inform college decision making over the next few years ("A Vision for 
Massachusetts Premier State College: Framingham State College" - May 2008).  
The state funding outlook for FY2009 (the current fiscal year) and FY2010 (the budget under 
development) is not favorable (reflected in CIHE Data Form 6 Projections). The recently 
released Commonwealth of Massachusetts Information Statement (August 22, 2008) notes the 
following regarding these budgets:  
 
The Governor is also currently engaging in a planning process for making fiscal 2009 
budget cuts pursuant to his "Section 9C" spending reduction authority to the extent such 
cuts appear to be necessary when the Secretary of Administration and Finance updates 
the fiscal 2009 tax revenue estimates in October, 2008. The Executive Office for 
Administration and Finance will work closely with the Department of Revenue to 
monitor the Commonwealth's tax collections throughout fiscal 2009 and to implement 
aspects of this fiscal management plan that are within its control to the extent necessary 
during the course of the fiscal year.  
 
While the College has fulfilled many of the action steps articulated in its previous strategic plan, 
implementation of the new strategic plan will require the prudent use of (what promises to be, 
limited) state support, continued - but constrained - reliance on additional student revenues, 
and further diversification of funding including private gifts and alternative financing vehicles 
as important supplements to traditional state and student revenue streams. These actions, in 
conjunction with continuing cost containment measures, will enable the College to provide the 
necessary level of service to its constituents.  
 
In addition to increased private fund raising support, the College continues to advocate for 
release of general obligation bond authorizations for capital projects and will consider revenue-
backed financing for specific capital projects including a new residence hall, expanded parking, 
and selected student services projects. The College will pursue these opportunities as 
appropriate and where its current relatively low debt service obligations allow.  
 
Further, the College will continue to make its case for equitable state appropriation operations 
funding. Current state appropriation support per Full-Time Equivalent (FTE) student for 
Framingham State College is just below the segment average as much progress has been made 
on this indicator over the past five years. Compounding the continuing inequity in state support 
per student, comprehensive student costs (and therefore revenues available to the College) at 
Framingham State College remain the lowest in the segment.  
 
While the College has strived to provide a high quality, affordable education, sufficient funding 
is necessary to support the College's strategic initiatives. Increased personnel costs, along with 
fringe benefits, utilities, and debt service commitments, and continuing investment in new 
systems and retention programs will necessitate revenue sufficient to support FY2010 budget 
requirements.  
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Operational Funding 
 
Since the 2004 NEASC team visit, FSC has experienced a significant increase in state 
appropriation operations support; initial FY2009 state support represented a 36.7% five-year 
increase over FY2004 state appropriation funding. This increased level of support is largely 
attributable to the use, from FY2005-FY2009, of the Board of Higher Education‟s funding 
formula as the basis for state appropriation budgets for public higher education. This period of 
strong state operational support, however, has passed as the current economic crisis has 
impacted Commonwealth revenues. In October 2008, the Governor, under “9C” authority, 
reduced all public higher education institutions line-item appropriations by 5.0%. The impact of 
this $1.2 million reduction to FSC resulted in a $1.5 million overall liability as personnel that 
had been paid from the state appropriation account were moved to local trust fund accounts 
with college assumption of additional fringe benefits costs. This 9C reduction represents a 5.6% 
cut in the college‟s aggregate budget. The college‟s response has been to reduce 20.0 FTE staff 
(achieved primarily through attrition at this point) and to identify operational savings 
(including the reduction of budgeted increased FY2009 utility costs) and selected trust fund 
expenditures reductions. No mid-year student fee increases were instituted and (barring any 
additional Fiscal Year 2009 9C reduction) no use of college reserves is anticipated.   
 
Student tuition and fees for FY2009 ($6,141 annual cost) continue to remain the lowest in the 
state college segment ($191, or 3.0%, below the segment average). Comprehensive costs for 
tuition, fees, room and board ($13,699 annual cost) also remain the lowest in the segment ($851, 
or 5.8%, below the segment average).  FY2009 college-funded financial aid has increased from 
$230 thousand in FY2002 to over $1.5 million in FY2009.   
 
Capital Funding 
 
In November 2007, the Commonwealth‟s Division of Capital Asset Management completed a 
Capital Master Plan for FSC. This plan, along with others for each of the 29 public colleges in 
Massachusetts, was the basis for a Public Higher Education Bond Bill that authorized $2 billion 
in capital projects that was passed by the state Legislature in June 2008. This bill provided new 
or continuing capital spending authorization for FSC as follows: 
 
 Hemenway Hall Renovation and Expansion: $51.4 Million 
 O‟Connor Hall Repositioning (from residence hall to academic use): $9.4 Million 
 McAuliffe Center Expansion and Renovation: $9.3 Million 
 
In order for these projects to proceed they must be included in the Commonwealth‟s Five Year 
Capital Spending Plan. A four-party letter agreement has been approved for the repositioning 
of O‟Connor Hall (effective fall 2011 to coincide with the planned opening of a new residence 
hall that will provide 150 additional beds in addition to the 250 beds displaced by the 
reassignment of O‟Connor Hall) and funding has been identified in the Commonwealth‟s 
capital spending plan for the O‟Connor Hall project.  Efforts are underway to have the 
Hemenway Hall project be approved for inclusion in the Commonwealth‟s capital spending 
plan.   
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Projection 
 
Since the NEASC team visit and study, the College has developed a comprehensive Strategic 
Plan more fully described earlier in this report. One outcome of that process was the creation of 
a Budget and Resources Committee (BRC) that has continued beyond the strategic planning 
exercise horizon. The purpose of the BRC is to: 
 
 Make resources and resource-related decisions transparent within our community. 
 Inform the college community about the budgetary environment. 
 Broaden and deepen dialogue about financial priorities and planning to improve 
decisions about these important matters. 
 
This committee will continue to provide input into responses to the current budgetary situation 
and annual operational budget development as well as serve as a communication conduit to 
various college constituents. Committee discussions will continue to be informed by the 
priorities identified in the College‟s Strategic Plan. Further, the charge of the committee is 
consistent with the NEASC Institutional Effectiveness objective, “The institution has in place 
appropriate internal and external mechanisms to evaluate its fiscal condition and financial 
management and to maintain its integrity.  The institution uses the results of these activities for 
improvement.”  Projected areas of focus for the next few years leading up to the next 
institutional self-study and comprehensive review are described succinctly in the October 21, 
2008 BRC Committee minutes that notes the challenge before us is to “face and address 
budgetary challenges while maintaining the momentum, morale, and energy of Framingham 
State College.”   
 
Standard Ten: Public Disclosure 
 
Framingham State College provides clear and accurate information about its mission, programs, 
services and activities through a wide range of print and electronic publications. The college is 
committed to offering comprehensive information to its various audiences, including current 
students, prospective students, faculty, staff, alumni, legislators, and the general public. The 
college is committed to providing the fullest possible public disclosure about itself, and 
continuing to add information to the Website so it's various audiences can learn as much as 
possible about the institution. 
 
The college has taken seriously the two items highlighted for attention in the most recent 
NEASC report: 1) to ensure greater consistency within the Website’s components and 2) to coordinate 
more closely print and online publications. Several measures were taken since the NEASC report to 
address these areas. 
 
In 2007, the college hired its first director of college communications, who embarked on a 
comprehensive marketing and branding study. A goal of this study was to define aspects of the 
college that make it a unique place to study, live and work. After numerous focus groups with 
students, prospective students, faculty and staff, the administration determined that a single, 
compelling characteristic of the college was that faculty and staff are thoroughly committed to 
ensuring student success. 
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Once the research was completed, the college began a comprehensive audit of its 
communications materials (both print and online). The college is now in the process of 
integrating all publications in order to communicate cohesively our commitment to student 
success.  
 
In addition, the college developed a new logotype: 
 
This logotype was conceived with the input of students, administrators and faculty, along with 
the assistance of an outside graphic design firm.  
 
In 2008, the college launched elements of a new Website design; the rest of the site will be 
upgraded during 2009. Because the college recently acquired a Website content management 
system (i.e., software for managing Website updates), the college‟s site will exhibit greater 
consistency in design, format, copy style and tone. For example, workflows will be established 
whereby Website content will be reviewed for consistency before it is published.  
 
The college decided on new fonts for college publications (Whitney, Minion and Book Antigua 
for print and Arial and Times for electronic communications), a consistent photography style, 
and a set color palette. We are in the process of applying these standards to print publications 
and the Website; consequently, print and Web materials are becoming more closely integrated. 
In addition, the college is developing a brand standards handbook that will help ensure all 
divisions at the college follow approved design elements. Finally, the college developed a copy 
style sheet that will help ensure consistency of style throughout college publications. 
 
Projection 
 
The admissions view book is one example of Web and print materials being integrated more 
effectively. The “Make It ______” campaign (Appendix T) is used not only on the Web and in 
admissions print publications, but also in the college‟s television commercial. As we continue to 
update our Website and publications, the materials will display an increasing level of 
integration. 
 
Standard Eleven: Integrity 
 
“The institution exemplifies and actively advocates high ethical standards in the management of its 
affairs and in all of its dealings with institutional entities and external agencies and the general public.    
At the same time, it became apparent that it must exert renewed efforts in two areas . . . Student Honesty 
Policies, and  . . . Diversity Enhancement. “(2004 NEASC Site Evaluation Report) 
 
Diversity Enhancement Among Students 
 
In 2005, the college hired a Director of Multi-Cultural Recruitment as part of its Admissions 
team. The Director is charged with identifying and recruiting low income and diverse students 
to the college. To achieve these goals, the Director targets students living in the cities of Boston, 
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Springfield, Lowell, Lawrence and New Bedford. Applicants from these cities are given 
individual attention during the recruitment season. Additionally, the Director is actively 
involved with programs that serve diverse students, including Jump Start, Upward Bound, and 
Gear Up; early awareness programs in middle schools in Lowell and Framingham which serve 
to expose middle school students to higher education; and the Greater Egleston School 
program, where high school students who take community college courses and maintain a `C‟ 
or better average are accepted at FSC.   
 
Framingham State College‟s Center for Academic Support and Advising (CASA) also supports 
two programs which serve minority populations at the college. The Program Leading to 
Undergraduate Success (PLUS) is an academic support program offered to first-year students 
whose educational backgrounds may have put them at a competitive disadvantage in their 
pursuit of a quality college education.    
 
CASA also supports the College Tomorrow Program, aimed at reaching underrepresented 
groups, including students of color, first-generation college students, and those from economic-
ally disadvantaged backgrounds living in the greater Framingham area. This two-week long 
summer program and its follow-up sessions throughout the academic year teach students how 
to identify colleges that are right for them, how to apply to those colleges, how to find and 
apply for sources of funding, and how to organize a workable action plan coordinating all of 
those elements.  
 
Curricular and Co-curricular Programs Supporting Diversity 
 
General education requirements at Framingham State College require students to take at least 
two courses specifically aimed at exposing students to diverse ideas. Students must complete 
one course that promotes an appreciation and understanding of non-western cultures, both past 
and present, and another course aimed at promoting an understanding of differing experiences 
and perspectives related to race, class, and gender.  
 
Co-curricular activities related to diversity are generally initiated by the Office of Multicultural 
Affairs, Arts & Humanities Council, and various clubs and organizations that deal with global 
and ethnic diversity issues. These groups present multiple events per academic year, covering a 
wide range of topics and presented in a variety of styles from lecture to performances. By way 
of example, during the fall 2008 semester, the following programs/speakers appeared at FSC:  
The Lost Boys of Sudan; Health Care Crisis in Haiti;, Duncan Sings Alone (a Native American 
Storyteller); and Prince Cedza Dlamini (grandson of Nelson Mandela).  Additionally, the Office 
of Multicultural Affairs, through the efforts of its Associate Dean for Multicultural Affairs, 
issues a bi-semester newsletter, "Multicultural Connections," which includes historical and 
contemporary topics aimed at educating students about the diverse world in which they live. 
  
Diversity Hiring 
 
Framingham State College continues to recognize the need to hire a more diverse workforce 
among both faculty and staff. According to the most recent IPEDS report submitted, seven 
percent (7%) of the total workforce (including full and part-time positions) is comprised of 
minorities.     
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Framingham State College recently entered into a contract with an applicant tracking company, 
which allows applicants to apply for positions online. This system allows individuals to self-
identify as minority, if applicable, thereby making the identification of minority candidates 
much easier than in the past. Additionally, the applicant tracking system enables the college to 
identify which advertising venues are attracting the greatest number of minority candidates.  
Armed with this information, FSC can make smarter decisions regarding where to spend its 
advertising dollars to attract and recruit qualified minority applicants. 
 
Beginning in the fall, 2008, FSC began to train its faculty search committees on its Faculty Hiring 
Guide. This Guide has been in existence since 2001 but has not been actively promulgated. The 
guide stresses the importance of recruiting and hiring a diverse workforce and sets forth hiring 
strategies to achieve that end, including advertising positions in venues targeted toward diverse 
populations and monitoring searches to ensure that there is an adequate number of diverse 
candidates in each applicant pool.  
 
Framingham State College has also adopted the Commonwealth of Massachusetts Model 
Hiring Guide for all non-faculty hires. This hiring guide, used by the Executive branch of 
Massachusetts state government, stresses the importance of hiring a diverse workforce.   
 
President‟s Advisory Committee on Diversity 
 
President Flanagan recently convened the President‟s Advisory Committee on Diversity, 
charged with creating a plan to enhance diversity on campus. The committee is still in its 
infancy, but has over 20 members representing all sectors of campus. The committee will 
examine aspects of campus life, including programs, academic offerings, extracurricular clubs, 
and general culture of the college to assess whether the campus community is attractive to and 
welcoming of persons with diverse backgrounds and viewpoints. As a result of the information 
discovered, the Diversity Committee will make recommendations to the President for action 
steps to be taken toward the overall goal of further diversifying the campus community.       
Student Honesty Policies 
 
Framingham State College has an established policy regarding academic honesty and 
procedures for handling cases of alleged infractions of academic honesty. These policies are 
published annually in the Undergraduate Catalog and can also be found on the Dean of 
Student‟s channel in myframingham.com, the college‟s portal. In addition, the student code of 
conduct, the judicial process and the absence policy are also found on the portal directly 
beneath the academic honesty policies. 
 
The policy regarding academic honesty sets forth actions deemed to be infractions, which 
include, but are not limited to, plagiarism; cheating; unauthorized collaboration with peers in 
the preparation of course assignments; submitting the same assignment for credit in more than 
one course; dishonest procedures in computer, lab, studio or field work; misuse of the College‟s 
technical facilities, either maliciously or for personal gain; and falsification of forms used to 
document the academic record or conduct the academic business of the college. Faculty are 
requested to include statements about academic honesty in their syllabi and to include, at their 
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discretion, additional statements relating the definition of academic honesty to their courses 
and discipline. 
 
Faculty members are strongly encouraged to address alleged infractions of the policy directly 
with students. Appropriate penalties may range from resubmission of the work in question to 
failing the course. Appropriate penalties for a second infraction range from failing the work in 
question to failing the course.   
 
Inherent in the policy is due process for the parties involved. Both student and faculty member 
may request a hearing on the issue of an alleged infraction. Moreover, in the case of a third 
alleged infraction, or an infraction that may warrant immediate dismissal, a hearing body will 
be convened by the Dean of Students. Appeals of the hearing body‟s decision may be made to 
the Vice President for Academic Affairs.  
  
The policies are well-known and adhered to. While most cases are handled by the faculty and 
the Dean of Students, the college has had at least one case that was appealed to the Vice 
President for Academic Affairs. 
 
Projection 
 
While much work has been done in the two areas of concern identified by NEASC in its 2004 
report, additional work remains to be done in the area of diversity enhancement. In recognition 
of that fact, the formation of the President‟s Advisory Committee on Diversity is timely and 
necessary. The committee will play an integral role in shaping diversity efforts as FSC moves 
toward a more diverse culture.       
